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Preface
In front of you lies the conference documentation: the product of a two-day conference under
the theme “Teach#EU”. Foremost, we would like to thank all our speakers, session hosts and
participants. Without their contribution the conference as well as this documentation would
not have been made possible.
In such a co-creational approach, the concerned speakers and session hosts were used as the
main source – unless stated otherwise. This explains why the following conference
documentation limits the use of original sourcing. Rewording and rephrasing was merely done
for matters of coherence and consistency. For the choice of our speakers and session hosts, we
selected an interdisciplinary approach. Involving scholars, practitioners, policy makers and
representatives from political administrations – views on this subject were exchanged beyond
EU level and beyond individual disciplines.
For this first debate, EUROSOC#DIGITAL and GEKO as the organizers of this conference have
chosen a general approach to the question of how European Education currently takes place in
the different EU Member States, how it could be integrated into the educational mandate and
thus prospectively conveyed to young people.
We are aware that the
overarching question of
this conference can only
be the first most basic
outline. The process will
unravel which aspects will
come to the forefront and
which remain open for
further discussion. The
base motivation is that the
citizens’ own role is hardly
portrayed in a way that
encourages
them
to
actively participate in
shaping the European
democratic community.
As extracurricular educational advocates, we have noticed throughout our experiences with
students at high schools, vocational schools as well as universities that civic education in
Europe continues to be predominantly national: Young people learn about democracy and the
rule of law through the lenses of their national political constitution and institutions. If at all
they learn about Europe, it is mostly limited to the knowledge transfer of the EU institutions.
However, we believe that European Education should involve more than just a basic
knowledge of the various EU institutions. It should also include certain values, skills and
competences. Then again, what exactly lies behind such ethical terms?
4

Before discussing how to implement European Education we need to agree on a set of
European core values, what they entail and how they can be taught. We live in times where the
basic idea of European integration is no longer as self-evident as it has been for the past
decades. Here, we as the organizers behind the Teach#EU conference see that one of the main
reasons for the lack of European awareness is insufficient or inadequate European Education.
We are aware that aspects of European Education are also discussed in other formats. Yet, all in
all, there are only very few inventories and concepts of European Education at both national
and European level - especially if we consider the political decision-making levels. And this is
not only because European Education hasn't been made communal in the EU.
Our chosen formats at the conference originated as an alternative to traditional conferences
acknowledging the insight that most of the benefit for participants resulted from the
discussions and conversations with one another rather than from the formal content or
presentations. This is the reason why we decided against conventional formats for the most
part and focused on more open formats, such as open space and fishbowl, which gave the
participants the opportunity to distance themselves from the usual sender-receiver role and
engage into a dialogue. Moreover, the open formats allowed for discussions at eye level.
Thank you for your interest in this year’s conference. Feel free to contact us (info@eurosocdigital.org) if you would like to work with us or have an idea for Teach#EU in the coming
year(s).
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Kick-Off

The importance of European Education from an EU
Perspective - current situation, challenges, perspectives
Rodrigo Ballester, European Commission
Several EU Member States are facing a lack of
social cohesion and it continues to decrease,
according to Rodrigo Ballester. Cases such as
the development of parallel societies in cities,
where different communities live side by side
without a common denominator let alone the
basic understanding of common values,
exemplify his statement. This lack of social
cohesion is also evident between some of the
EU Member States. Rodrigo Ballester
explained during his input how rivalries and
bitterness among Member States could be
observed after the financial crisis. This does
not only concern the North-South division or
the centers versus the peripheries but above
all the still existing East-West divide. Even the
enlargement of the European Union in 2004
did not contribute to a better understanding
of new Eastern and old Western EU Member
States. In fact, 14 years later there still seems
to be a tremendous gap in comprehending
each other whilst the migration crisis is just
the most acute example.

his firm belief that one way to counteract
alternative facts is through education because
“[…] strengthening European identity
remains essential and education and culture
are the best vectors to ensure this”.
Furthermore, Rodrigo Ballester sees the
necessity for Europe to be taught more in
different school levels - the earlier, the better.
He refers not only to the basic history of
European Education but also to the sociopolitical context of the other Member States.
With “the other” he particularly refers to
Eastern
Member
States: He finds
the knowledge,
which
EU
citizens
have
about
each
other, to be
marginal.
EU
citizens
still
know too little
about
their
neighbors,
notably – as
touched
upon
earlier – EU citizens from Western Member
States about the history and culture of their
Eastern neighbors. Rodrigo Ballester suggests
teaching students more about other EU
Member States with their history and
literature as well as broaching the issue of
current political discussions in the
classrooms. For such an implementation the
Commission responsible for Education,
Culture, Youth and Sport set out its vision for
a European Education Area and proposed a

Another essential aspect Rodrigo Ballester
touched upon during the kick-off session, was
that there is little understanding of how the
EU operates, referring to its “raison d'être”,
its predecessor and the basic functioning of
the EU today. In times of fake news, this can
be extremely worrying because urban
legends and lies openly question the
foundations of the European institutional
systems. However, he also emphasized that it
is not the aim of the European Union to
simply be favored by its citizens. Most
importantly, Europe shall be understood, so
that criticism happens on a solid basis. It is
6

number of initiatives during the “First
European Education Summit”1.

institutions. The Commission plans to
implement it by 2021 as a visible symbol of
European
student
identity.
The
communication also highlights the work
being carried out with Member States and the
education sector to develop “European
Universities”. Such European Universities
consisting of bottom-up networks of existing
universities
shall
boost
cross-border
cooperation through long-term institutional
strategies. They will promote innovation and
excellence, increase mobility for students and
teachers and facilitate language learning. This
should also help to make European higher
education more competitive. The Commission
aims to launch pilots in 2019 and 2020 under
the Erasmus+ program before the full rollout
of the initiative starts in 2021.

As the subtitle indicates, the summit laid the
foundations for the European Education Area
2025. Around 450 participants2 discussed
how citizens can benefit from a future
European Education Area, how education can
help transmit common values, and what
competencies will be needed for the decades
to come. The Commission discussed with the
concerned ministers increased cooperation in
the field of (higher) education. Although the
role of the Commission usually seems rather
limited, it is nonetheless of high importance,
which the summit made proof of. According
to Rodrigo Ballester, some educational
ministers adopted in their concerned
Member States the recommendations in May
this year. Around the same time period, the
Commission presented new initiatives
continuing to build a European Education
Area by 2025 to the concerned ministers.

Apart from the top-down approach, Rodrigo
Ballester also stressed the importance of
experiencing Europe. On a micro level,
mobility for all EU citizens appears to be by
far the best answer to him. One way to learn
about Europe is by experiencing it. This can
be stimulated through mobility, both physical
as well as virtual. By posing the idea of a
virtual exchange among geographically
separate classrooms, he stimulated the
audience to imagine the impact a permanent
webcam in classrooms all over Europe could
have. Although the Erasmus+ program
strengthens the mobility aspect, he
nonetheless sees the need for an increase to
make sure that not only the "usual suspects"
benefit from it. For this reason mobility also
needs to spread more to hard-to-reach
learners. In order to attain this goal, Rodrigo
Ballester concluded his input with a proposal
by the responsible Commission to double the
Erasmus+ budget for the next multiannual
financial framework, which is going to be
executed
from
2021
until
2027.

The new initiatives shall enhance learning
mobility and educational opportunities in the
EU and empower young people, in particular
by encouraging them to participate in civic
and democratic life. As part of the initiatives,
work continues on other aspects of
developing the European Education Area by
2025. The overarching communication on
'Building a Stronger Europe' outlines plans
for a “European Student Card”, which is
designed to boost learning mobility by
reducing administrative burdens and costs
for students and education and training
Entitled “Laying the foundations of the European
Education Area: for an innovative, inclusive and
values-based education”, the summit was hosted by
the Commission for Education, Culture, Youth and
Sport in January 2018.
2 Including EU education ministers, practitioners,
stakeholders and business leaders.
1
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Kick-Off

European Education as a task of national education policy
Luisa Ucha, Ministry of Education Portugal
Luisa Ucha, the personal advisor to the
Secretary of State of Education Mr. João Costa,
provided a national view on how European
Education can turn into a task of national
education policy. Generally, the education
system in Portugal is organized centrally,
meaning that all legislation and curricula are
produced at the national level and all
Portuguese schools are expected to comply
with these. However, this is also a devolved
system as schools have autonomy to manage
their own projects according to their
contexts.
The
programs
that
were
implemented in Portugal and will be
discussed in the following representing a
good example for reform. They are directly
linked to the recommendations by the
concerned European Commission, which was
mentioned by Rodrigo Ballester in the
previous input.

Throughout her input Luisa Ucha emphasized
how Portugal’s educational system needs to
tackle curriculum overload whilst fostering
deeper learning. Accordingly, some of the
new policies and current education priorities
that were implemented include “Students’
profile by the end of Compulsory Schooling”

as well as the “Project for Autonomy and
Curriculum Flexibility (PACF)”3. The first
policy is considered as a reference guide to
the whole curriculum based on the person
and human dignity as fundamental values.
The
competence
areas
are
an
interdisciplinary demonstration of European
aspects in the context of school education as
they are complementary and they foster the
development of further literacy. The PACF
defines the principles, vision, values and the
competence areas that young people are
expected to achieve after 12 years of
compulsory schooling. It is a national and
large scale pilot project, which aims to
support Portuguese schools to manage up to
25% of the primary and secondary education
curriculum and the organization of the
curriculum
structure
(subjects
and
instruction time) according to their specific
contexts. An OECD team conducted an
external evaluation of the project.4
Another important priority for the
Portuguese Ministry of Education is the
“National Citizenship Education Strategy”. Its
aim is to help students develop and actively
participate in projects that promote fairer
and more inclusive societies within the
context of democracy, respect for diversity
and the defense of human rights. Moreover,
as part of the value of freedom, students
should show personal autonomy centered in
human rights, rights of democracy,
citizenship, equity, in mutual respect and in
For the purpose of brevity it will be referred to as
PAFC in the following.
4 Further information about the evaluation report can
be found here.
3

the free choice of common good. As a
practical example, the Youth Parliament
(Parlamento dos Jovens) is a program5 that
supports the development of young people
into politically aware and responsible citizens
by involving them in civic and political
activities. The program runs annually at
schools6 among 10 to 15 year-old students.

exemplified well how the recommendations
of the European Commission were
implemented by a Member State. Following
her input during the kick-off, Luisa Ucha
explained that one of the reasons for the lack
of European Education is that her country is
facing too many other issues that are more
basic than the EU, which need to be
addressed first. Students at schools might
know about regional, Portuguese and EU
institutions, yet this knowledge is useless if
they do not even know how to participate
politically. Hence, providing tools that help
students how to actively engage in the
political life (e.g. voting system) need to be
prioritized before the following steps follow.

Furthermore, as key players in the teaching
and learning process, Portuguese students
had a few opportunities to voice their view on
the school system by contributing with their
own proposals both in a national public
conference “Students’ Voice” held in
November 2016 and during the OECD 5th
IWG meeting in Lisbon – National Seminar
(16th May 2017), where Portuguese students
interacted with international peers. Both
initiatives have been locally multiplied in
several schools around the country in 2018.
The most recent example is the “Student
Profile Day”. This event involved a live
streaming to every school in the country and
included a panel of prominent civil society
agents from different backgrounds and areas
debating what students were expected to
achieve by the end of compulsory schooling.
The students showed their engagement and
enthusiasm by contributing to the future they
want. This case also proved the successful
cooperation between schools and local
communities, in particular local NGOs, as
textbooks are not enough to deepen the
knowledge about principles, values and
competencies.
Luisa Ucha’s input touched fairly little upon
European Education. Nevertheless, the input
Funded and in cooperation with the Portuguese
Parliament and Ministry of Education.
6
Choice of school was based on voluntary
participation (during the 2017/2018 academic year
223 schools were involved).
5
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Kick-Off

European Education in a social and political environment
shaped by anti-European attitudes
Prof. Dr. Péter Balázs, Central European University
Prof. Dr. Péter Balázs, Director and Professor
at the Central European University, provided
the audience with detailed, hands-on
examples during his input. Confronted with
emerging anti-European attitudes, he claims
that European Education needs fundamental
changes. Its concept is often narrowed down
to teaching “EU studies”, which is usually
based on – and limited to – the history,
institutions and legal frameworks of the
European Union. This customary approach is
a “necessary but not sufficient” element of
describing and explaining the complexity of
“Europe”,
and
responding
to
the
contemporary challenges of European
Education. Under the pressure of antiEuropean critics the emphasis on the
technical
components
of
European
integration can even be counter-productive:
by highlighting predominantly the rules and
procedures, it delivers illustrations to those
who underline the bureaucratic, mechanical,
centralising character of European interest
harmonisation.

The overall achievements of European
integration are definitely more than the
development of its own institutions. In the
actual social and political environment, which
is increasingly shaped by anti-European
attitudes, Péter Balázs believes that European
Education should focus on the political, moral
and cultural effects of post-WWII European
unification. First and utmost, cooperative
problem-solving techniques developed by the
EU should be explained: setting common
objectives, taking joint decisions and
organising trans-national implementation of
such decisions lead to valuable “peace
dividends”. Moreover, the added value of
large-scale actions should be presented, such
as the trans-European transport networks,
compared with isolated, small-scale national
solutions. In parallel with depicting the main
advantages of the EU’s “politics of scale”,
European Education should reassure the
students at all levels that national identities
are not fading away or disappearing as a sideeffect of European integration. On the
contrary, the EU is the best protector of
national characteristics under the pressure of
globalisation. Several features of the EU are
maintaining and even strengthening national
languages and the Member States’ cultural
and political distinctiveness.
Amongst others, education should point to
the fact that all member countries,
independently from their size, are equally
and directly represented in the EU Council,
but also at the top-level of the European
Commission, just like in the European Court
of Justice. National political parties set the

lists for the elections to the European
Parliament and their elected delegates will
represent the citizens in the European
Parliament (EP). All the national languages
are used in the interpretation of the EP and
the Council just like in the translation of EU
documents. Opportunities created by the
integration are interconnecting the citizens,
more
particularly
students
(through
Erasmus+ and other programmes), business
people, politicians and civil servants.

fundamental values of the EU contained in
Article 2. of the Lisbon Treaty. In 2017, the
unprecedented procedure on the basis of
Article 7 has been initiated against Poland
and Hungary. These two member countries
have also introduced a new and unique
behaviour into the EU’s life: that of a “noncompliant Member State”. The actual Polish
and Hungarian governments, followed
partially by the governing Italian coalition,
are refusing EU norms and rules, contest the
validity of the EU’s corrective procedures and
often refuse the Union’s competences to
investigate and sanction the breaching of EU
norms. Behind this conflicting relationship
between the “non-compliant Member State”
and the EU the freedom of expression and the
freedom of education are under antidemocratic limitations and state control.

Within the EU, the political chances of
emerging anti-European movements and
organisations can be located at three different
levels. First, anti-European political parties in
opposition have amplified their support and
acquired parliamentary positions. They have
particularly strengthened in founding EU
member states (FN in France, AfD in
Germany, Party for Freedom in the
Netherlands, etc.). Second, in a few cases such
political parties have become members of
governing coalitions (FPÖ in Austria, Lega
Nord in Italy) and consequently received
direct access to the highest decision-making
body of the EU, the EU Council. Third, in some
EU Member States anti-European political
parties won the elections and are governing
their countries (Fidesz in Hungary, PiS in
Poland) acquiring veto positions in EU
decision-making.

Under the circumstances of growing antiEuropean criticism and political action,
European
Education
needs
to
be
fundamentally renewed. Instead of teaching
young people predominantly technical details
about the functioning of the EU, Péter Balázs
ends his input with optimism by emphasizing
that
education
can
strengthen
the
understanding and the implementation of
various norms (incl. democracy, freedom of
speech and protection of various minorities)
from the earliest ages.

In top government positions anti-European
political forces are challenging the
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Kick-Off

National Best Practice of European Education - an example
Luc Weis, Ministry of National Education, Children and Youth Luxembourg
Luc Weis7 started his input with
Luxembourg’s history as a founding member
of the European idea: The country hosts
many European institutions. It is both
multilingual and multicultural. Luxembourg’s
values and founding ideas are deeply
embraced by a majority of the country’s
population. And above all, the EU is vital to
the autonomy, hence to the survival of this
micro-state in the heart of Europe.
Nonetheless, just as critical voices exist in
other Member States, they also exist in

methods and try to make sure that teachers
respect them. Moreover, they can foster the
participation of all stakeholders in school life,
give students a voice in order to make them
fit for democracy. Furthermore, they can
organize events and activities within schools
to inform about Europe. Additionally, Luc
Weis also used the example that educational
systems can create institutions that have
enough resources and feel responsible for the
implementation of all methods mentioned
before. According to Luc Weis, in the last
years the Luxembourgian Ministry of
National Education, Children and Youth acted
on all those levels to modernize the system
and to make sure that every single student in
Luxembourg reflects upon his own role in the
bigger context of democracy and the context
of Luxembourg being one microstate in a
unified Europe. In 2009, the Government
decided to introduce citizenship education as
a subject in upper classes of all secondary
schools as well as in vocational training.

Luxemburg.
The
European
consequently not “self-evident”.

In those courses, that are student-centered
and competence-oriented, the European
Union is presented from a critical point of
view – with both its benefits and drawbacks
conveying amongst others knowledge about
European
history,
about
European
institutions as well as fostering discussions
about European values. In 2014, Luxembourg
introduced a new subject that replaced
religious education in Luxembourg. It is
called “Vie et société”8. Among others, the
core topics in this subject are European
values, human rights, the European context

idea

is

Generally speaking, educational systems have
a variety of ways to act upon this and make a
difference. First, they can create learning and
teaching materials that go along with
curriculums or that add up to them. Second,
they can adapt or change curriculums or even
introduce new subjects and define new
learning outcomes, new teaching and learning
He is director of SCRIPT (Service de Coordination de
la Recherche et de l´Innovation pédagogiques et
technologiques) at the Luxembourgian Ministry of
National Education, Children and Youth.
7

Translated into German as “Leben und Gesellschaft”
and in English as “Life and society”.
8

and multiculturalism. Although the EU, its
values and European history are explicitly
named in curricular frameworks for different
subjects, such as history, “Vie et société” or
civic instruction courses, it is mostly
transmitted in a transversal approach in the
system. Plenty of material and initiatives and
programms are avaliable and used in
Luxembourg schools in all subjects.

in other words, schools that prepare for the
European baccalaureate10 being free of
charge and open to all residents in
Luxembourg. The European schools’ network
was founded in 1953 in order provide
children of those who work for EU
institutions with a multilingual and
multicultural education at nursery, primary
and secondary levels. These schools follow a
specific curriculum. As the curricula are the
same throughout Europe, it allows for
mobility of those working for the EU. The
experience that Luxembourg faces with such
schools is that such a system could be an
answer to the challenges that the
heterogeneity of school population poses. In
case of Luxembourg, where more than half of
students have an immigration background,
the European curricula seem to fit the student
profiles better. After a very successful pilot
test in one school, three further schools
offering European curricula opened their
doors.

Luc Weis also mentioned two of SCRIPT’s
recent publications in the context of
European Education. The first example
includes short films and learning material on
democracy9. For the latter, SCRIPT developed
in collaboration with the parliament and the
ZpB short films that explain the main
principles of democracy and the political
system in Luxembourg as well as Europe in
general. The main target group is not only
students but also citizens of Luxembourg in
general, though primary dissemination takes
place in the formal educational setting. In
order to boost the use of those short films in
schools, learning materials were created
alongside. Consumer habits were adapted as
those clips were comparable with what young
people knew from YouTube or similar
platforms. A similar approach was taken with
a web-based application that was developed
for younger students, called LUCILIN using
elements of gamification. This web-based
application transmits historical, geographical,
and social knowledge on Luxembourg, even
containing a chapter on the EU ensuring that
when the focus is on Luxembourg’s roots, the
bigger (European) picture is kept in mind.

To sum up, European Education in
Luxembourg is understood as an effort to
foster positive attitudes towards the
European idea that ensured decades of peace
and open-mindedness. It is an example of
implementation of fundamental democratic
values such as freedom, democratic
constitution, rule of law, social market
economy, solidarity and coherence through
the integration process. It gives the
opportunity, especially to young people, to
get involved in the European processes. In
order to get there, the Luxembourgian
Ministry of National Education, Children and
Youth represents an example of a holistic
approach that could lead to a continuous
approval of those values.

At the national level, the Luxembourgian
Ministry of National Education, Children and
Youth recently introduced public schools that
follow the curricula of the European schools;

An example for such a European school can be found
here.
10

9

More information can be found here.
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Kick-Off

Teaching Common Values for a European Citizenship
Prof. Dr. Kirsi Tirri, University of Helsinki
Kirsi Tirri11 began her input with the
reputation that the Finnish educational
system carries: Teaching is a popular
profession in Finland. The number of
applicants is many times higher than the
intake to teacher education programs. In fact,
less than 10% of the candidates are admitted
to the education program as prospective
teachers meaning that admission is more
challenging than it is for medical or law
school. This is because teachers in Finland
not only transfer technical knowledge but are
also perceived as ethical professionals. Such
“teacher ethical codes” were established in
Finland in 1998 clarifying the teachers’ roles
and relationships in their work.

The ethical codes are based on humanistic
psychology and human rights with four
important values, which guide all the teachers
in Finland in their relationships with their
students, colleagues and with the whole
school community. They include human
Our Finnish representative is a full professor of
education and a research director at the Helsinki
Collegium for Advanced Studies and the Department of
Education at the University of Helsinki.
11

dignity, justice, truthfulness and freedom. The
last value proves that teachers are
autonomous in their work as the system is
based on trust rather than control. Hence, the
Finnish education system endeavors to
support the development of the whole person
rather than only the cognitive domain. This
challenges Finnish teacher education to
educate teachers to see their role as holistic
and with clear educational purposes.
Given her background, Kirsi Tirri researched
on the importance of values in European
Education. Under the theme “Teaching
Common Values in Europe” she participated
in a research project of the European
Parliament dealing with common values in
the official school curricula of the 28 EUcountries12. Values of democracy and
tolerance were of particular interest in that
project. An overview and a comparison of
various national approaches in teaching
values were developed. The aspect of
“Teaching Common Values” was used in an
integrated approach being part of different
subjects and activities, particularly in
citizenship education. Among others, the
curriculum on common values in secondary
schools was examined with a focus on
democracy and tolerance. Further EU
projects, which Kirsi Tirri contributed to,
were projects in the Erasmus+ Life-long
learning program. Her contributions proved
The results of this study were published in a report
of CULT – a special committee in the European
Parliament – presenting 12 detailed case studies on
the curricula of teaching common values in different
countries.
12

that education plays a central role in
preparing youngsters for democratic society:
for active participation, greater social justice
and tolerance in all aspects of society.

everyone in Europe. Ultimately, the project
shall result in an increase of the social
responsibility of universities and other
institutes for higher education as well as
contribute to active and engaged citizenship
in Europe.

According to Kirsi Tirri, there are concerns in
many countries about the rule of law and
democracy. Active participation, social
integration and new ways of getting the youth
involved are investigated all over Europe.
Kirsi Tirri argued throughout her input that a
stronger democracy, an inclusive society and
active citizens are needed in the EU. There
are different ways to approach such issues.
Education can play a central role in
developing the necessary knowledge, skills
and attitudes among young people. This is the
reason why the Department of Education at
the University of Helsinki is involved in a
strategic partnership, called ‘Education for
Democratic
Intercultural
Citizenship
Education’ (EDIC+)13.
By developing a joint curriculum and the
professional development of academic staff
across Europe, Kirsi Tirri believes that the
project can have a direct influence on
students. The idea is to host students from 11
different EU Member States. The program
focuses in particular on educational practices.
Next year in 2019, the program will be held in
Greece under the theme “Intercultural and
Multicultural Education”. In addition, each
university develops its own module in the
area of its own expertise on moral and
citizenship education. A book about the
program with all the modules developed in
the project will be published. This would
provide open access curricula material for
Annually, there is an Intensive Program (IP). Three
Master's degree students specializing in education can
participate in it. It takes place at one of the universities
involved for a period of ten days. The central theme of
the IP is determined by the expertise of the hosting
university.
13
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Open Space Session 1

The importance of European Education from an EU
Perspective - current situation, challenges, perspectives
Prof. Dr. Kirsi Tirri, University of Helsinki
During the open space session, the
participants took up Rodrigo Ballester’s
previous input. Within three hours (divided
in two halves) an interdisciplinary group14
continued discussing the importance of
European Education taking into account its
current
situation,
challenges,
and
perspectives. Different to the other open
space sessions, this group mainly remained in
the same constellation after the first half.
Some of the issues that were discussed on the
ground included mobility for schools and
Vocational Education and Training (VET),
bureaucracy, language, values, (new) media,
and Euro-skepticism. The first three aspects
dominated the discussion and will therefore
be elaborated in the following.

With regard to mobility some participants
criticized that there are predominantly funds
and resources for students of higher
education, who are well-educated and are
more prone to be pro-European whilst too
Including researchers, teachers, policy makers and
officers as well as representatives from political
foundations, think tanks and NGOs in the field of
education.
14

little is done for students that receive
vocational education. In general, insufficient
action is taken to support a lifelong learning
and innovation-driven approach to education
and training. Following up such criticism,
Rodrigo Ballester shared that the Commission
presented new initiatives in this field in May
2018. By 2025, it is the Commission’s plan to
support the establishment of VET Centers of
Excellence, which would promote an active
role for VET in local and regional economic
development.
One of the biggest outcomes in this session
was the communication exchange – meaning
that
various
stakeholders
had
the
opportunity to give and receive criticism as
well as ask or react upon questions and
uncertainties.
As
self-evident
as
communication may seem, the session proved
that the lack of transparency was very
noticeable when it came to funding
opportunities and initiatives. Although there
is money and great initiatives, the majority is
not informed about them and even if they are,
they still lack clarification. For some
participants in this session funding
opportunities are their main source of income
for the projects they execute. Although it is
their daily bread to stay informed about such
news, they still find it difficult to quickly
receive accessible information. Considering
that several participants in this session faced
the same issue when it comes to funding
opportunities, one could exclude the variable
of their inability.

Further complaints also include the tedious
application process for funding opportunities.
Solutions could not directly be tackled in this
sense, as the reasoning behind the lengthy
procedure is complex. Especially considering
the amount of scandals, a bureaucratic
procedure is needed, according to Rodrigo
Ballester. However, he agreed that the calls
for applications have to be more concrete and
paperwork reduced. Apparently, numerous
applications are turned in and only later the
concrete requirements are communicated.
Another view that was shared upon this issue
was to make the calls for proposals much
smaller to limit the amount of applications
from the very beginning, allowing more time
for those who are more applicable.

Latin. Introducing Latin, as an official
language again would equate all EU citizens
since it is a foreign language for everyone.
However, other participants agreed that
language is about culture. Finally, most
participants agreed that practically English
could be considered a lingua franca today
since most people speak it and this would be
hard to change. Based on this conclusion,
participants also agreed that language
learning is a key issue. It is very important to
learn further European languages already in
elementary school because it is not only a
mean of communication but opens doors for
cultural exchange or business – particularly
with neighboring countries. For this very
reason language training in schools needs to
become a key priority for EU Member States –
also to prepare for jobs across the EU. Here
more emphasis should be put on graduates
from vocational schools to avoid reaching out
to the same suspects.

Most participants felt that problems had to be
identified better and thereupon the
Commission should allocate money to the
problems
identified.
Especially
those
stakeholders representing the NGO sector
stressed that they lack resources for
initiatives in the field of (European) civic
education. This concerned particularly the
new EU Member States. Oftentimes, they
would have to apply with partners from other
EU Member States to increase their access
permissions. However, in some cases the
creation of a transnational project
consortium felt somewhat forced based on
the call. All in all, the calls do not seem to
meet the real-life needs.

Finally, participants also mentioned that
European Education should be better
integrated in national curricula in formal
education. However, here Rodrigo Ballester
clearly addressed the sovereignty of the EU
Member States emphasizing that school
curricula are in the hands of national
governments. This continues to be the most
challenging task as all the Commission can do
is to continuously bring these ministers
responsible for education to the table and
tackle the need for European Education in the
hope of some Member States implementing
the Commission’s proposal.

The above-mentioned topics had the most
fundamental outcome, especially considering
that the discussion deviated in very different
directions at times. Nonetheless, it is worth to
briefly mention the side discussion about
language that was touched upon. Some
participants raised the question of which
European language connects the citizens of
this continent. Historically most agreed it is
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Open Space Session 2

European Education as a task of national education policy
Ingrid Fichter, Ministry of National Education France | Tit Neubauer, Ministry of
Education, Science and Sport Slovenia
The session began with basic questions in the
field of formal and informal education,
practice versus knowledge-based education
policies, as well as how to integrate European
Education into the educational mandate. The
latter addresses the matter whether
European Education should be taught as a
separate subject or whether it should be
integrated into several subjects using a crosscurricula approach. All of the participants
agreed, based on their national experiences
and practices, that a combination of both
would be most appropriate. In other words, a
subject in the field of citizenship education
where education on Europe would be
included as well as delivering it horizontally
across various subjects. Orazio Giancola, the
Italian representative in this session, stressed
that the Italian educational system lacks a

connection with other disciplines.
Some commented that a centralized
organization, such as the German example of
the Federal Agency for Civic Education, would
be appealing as a central resource center. The
question also arose to which extent such an

agency could be provided on a European
level. Another interesting case was Portugal
that launched a “National Strategy for
Citizenship Education”, which is modeled on
the Reference Framework by the Council of
Europe. For two reasons, this is an interesting
case: First, not many countries have such a
strategy. Second, it uses an existing policy
framework
that
has
been
adopted
internationally. In fact, only rarely such a
clear transfer from international to national
level can be observed. Nonetheless, schools
possess the autonomy to decide about its
implementation.
The participants agreed that when discussing
how to address the growing political
discourse of intolerance, the difference is that
it targets the most basic human emotions
whereas all forms of education, including
citizenship education, primarily target the
rational. Citizenship education and schools in
general should therefore have a clear role of
up-bringing and not just education. The
challenge of how to trigger positive emotions
on and about Europe remains. It seems as if
European advocates are losing the most basic
battles. For example, free movement and
open borders used to be a self-evident
advantage of the EU, though it no longer
seems to be the case. The lack of a clear vision
on the future of Europe might be one of the
causes. Right-wingers play on emotions by
using fear and hate speech. The question that
the participants posed was whether it is also
possible to play on emotions for the EU in a
good way. How can it be taught what EU truly
means? The answers provided boiled down to

the fact that the main positive narrative of the
EU is peace. What other positive narratives
are there? The answer turned to the actual
experience with other cultures, which once
again goes back to the necessity of mobility.

In the end, two concrete proposals were
made. Firstly, to include mandatory mobility
programs that would be entirely funded by
the EU. Secondly, to include a minimum of
one hour per week on European Citizenship
Education in class where schools that would
decide to participate, could use EU funding to
provide adequate teacher training. This
would solve, as Tit Neubauer elaborated on,
the time problem that most teachers in
Slovenia face.

Another aspect, which has been addressed
during the open space session, was the idea of
empowering students by involving them in
school related decision-making processes. As
Luisa Ucha mentioned throughout her input
during the kick-off session, Portugal has a
project called “Students voices”, where the
responsible State Secretary for Citizenship
and Equality participates in school
discussions. Following on from this
discussion, participants also questioned
whether citizenship education should be
practiced at all levels of education from an
early age. By raising awareness on the lifelong learning aspect of citizenship education,
most agreed that a large target group is
neglected and that here is a lot of room for
development in this area.
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Open Space Session 3

European Education in a social and political environment
shaped by anti-European attitudes
Dr. Lazslo Kovats, EUROSOC#DIGITAL gGmbH
The participants took up the previous input
that was presented by Péter Balázs during the
kick-off session. For the open space format, a
group including various national and
professional perspectives followed up the
discussion on European Education in a social
and political environment shaped by antiEuropean attitudes. Compared to the other
open space sessions, this theme entailed a
strong political focus. The reasoning for it is
that education is inseparable from politics.
Participants in this session agreed that
concerning education there is a major lack of
knowledge about the EU. At the same time, in
the field of politics, EU governments and
societies react to problems more and more
from a national rather than a European point
of view. Across several decades, European
Education was not exposed to anti-European
resistance and critics because a general
support surrounded the construction of
European integration. In this positive and
supportive spirit, public opinion approved
both the objectives and the methods of the
EU. However, the attitude towards the EU has
changed over the past few years, especially
among the youngest EU Member States15.
While the general discourse before and
shortly after the Eastern Enlargement was
always positive, today it is much more
critical. Péter Balázs referred to this as the
"permissive consensus" - the fundamental
agreement that the Member States benefit
from the EU in every respect. This no longer
exists.
15

Referring to the 2004 enlargement.

The political direction set by EU membership
is no longer accepted uncritically. Today,
some of the goals by the EU are questioned or
contested and some working modes and
techniques even criticized. Some political
actors in and outside the EU have opted for
nationalist solutions in contrast to the model
and possibilities offered by the EU. They
criticize and attack the spirit and the practice
of integration or multilateralism in general.
This is particularly reflected in all political
communication in the younger EU Member
States - especially Hungary and Poland.
Education is an integral part of this. The
educational landscape is changing, at least in
Hungary, towards “national framing". This
means that national topics are in the
foreground by presenting themselves in
contrast to European politics. The EU, in turn,
is here portrayed as an enemy.

EU Member States should be aware that
European Education is a prerequisite of a
European consciousness, which must not be
at odds with national consciousness. In this
session it was difficult to discuss to which

extent this has been implemented in the
educational system, though in any case
concerns what is communicated on a political
level.

political communication (also referring to
political education) towards the EU was for a
long time blind to the difficulties and
challenges of the EU and its membership. The
current situation should also be seen as a
defensive reaction or backlash. One
recommendation by Grzegorz Nocko was to
speak more reasonably and more evenly
about the EU and align EU education
accordingly.

Since some EU Member States do not want to
fully engage with general European policy,
care must be taken to involve them more
closely and orderly into the decision-making
process. This has been done far too little in
the past. All too often, the implicit agreement
of the new Member States was taken for
granted in all decisions. In return, these
Member States did not feel that they were
taken seriously - in many cases quite rightly
so. An important takeaway here is that
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Open Space Session 4

Including European Education in school and in the curriculum
Dr. Marinko Banjac, University of Ljubljana
Discussion on possible future actions
regarding the inclusion of European
Education in schools and in the curriculum is
time-consuming A first outline was designed
within this session. The main outcomes of the
workshop addressed several issues. The
discussion started with the question of how
European Education is perceived including
the meaning and purpose it has. European
Education can develop into a system of
attitudes of students that rest on pluralism,
tolerance and even critical thinking in
general. It represents the assumption of a
new complete segment in educational policies
that must have a real impact in classrooms, in
schools and on the whole educational system
(curricular and extracurricular).
There are several key reasons why European
Education should be supported and advanced
in schools; first of all, to strengthen the sense
of European identity in young generations;
secondly, to clarify the value of civilization
and of European citizenship in two
dimensions: political (being a citizen) and
identity (feeling like a citizen); thirdly, to
prepare young people to actively participate
in Europe’s economic, social and cultural

development; fourthly, to develop an
awareness of the advantages, challenges and
obstacles present in the European
environment as well as offering opportunities
to improve quality in education within the
younger generations; and finally, to favour
common and basic principles and values,
such as individual liberties and democracy.
Another issue that was addressed included
how European Education should be further
improved and set up in schools, educational
systems, and curricula. Participants agreed
that the introduction of European Education
in teacher training is a key element that must
be carried out in educational settings.
European Education should not only be
included during the early stages of training.
Instead, it must be constantly updated by
providing continuous teacher trainings.
Another matter that the participants
identified was that the political decision
makers on the national level have been
reluctant towards the inclusion of European
Education as a new subject in school
curricula. There is still no consensus yet. In
times of rising nationalism, coherent
European Education across borders is needed
more than ever before. During the session, it
was underlined that not only a common
understanding of European Education is
needed but also a common approach. Ideally,
all EU Member States should accept a
European Education curriculum. To achieve
this, an experiential learning and teaching
approach is needed that stimulates students
to learn about Europe and motivates them to
learn how EU decisions in different fields are
influencing their daily lives. Additionally,

closer relationships between various forms of
education are needed, including formal, nonformal and informal education. In other
words, it needs to be executed at a curricular
level in the syllabus, in the pedagogical
programmes and materials as well as in the
extracurricular dimension.

support for European integration is usually
low or where young people have less
opportunities to experience socio-political
realities outside of their communities.
Last but not least, it is essential to involve the
whole
school
community
in
the
implementation of European Education as it
leads to novel understanding of key European
values and freedoms and it stimulates the
support of European integration processes at
different levels of the school environment.
This may also have a positive effect on the
schools’ organizational structure. As such, it
is necessary to provide schools with greater
management and leadership support for
European Education while integrating
marginalized schools into the community
they belong to.

There is a need to further increase the
demand for a real policy and European-wide
support for school exchanges. They are surely
a key element for the mutual understanding
in a European society no matter how diverse
cultures
and
nations
are.
National
stakeholders as well as stakeholders at the
European level along with the educational
institutions must promote and implement
programs that will further increase the
support
for
European
integration.
Additionally, more resources and funds needs
to be provided to implement exchange and
visiting activities also (or predominantly) in
schools in deprived and/or rural areas, where
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Open Space Session 5

Extracurricular Formats of European Education to promote
European Consciousness and European Citizenship
Katharina Sewening, EUROSOC#DIGITAL gGmbH
This session served as an inspiration for
extracurricular stakeholders and was used as
a forum of exchange. The session began with
a round of introductions followed by the
methodology of collecting, clustering and
prioritizing challenges. The next phase
included a discussion about these clusters.
After the break the participants designed a
SWOT
analysis
(implying
strengths,
weaknesses, opportunities, and threats): The
analysis was followed by a discussion. Finally,
participants collected recommendations and
methods in the field of extracurricular
European Education. Katharina Sewening
from EUROSOC#DIGITAL introduced the
methodology and reported the session.

During the first stage, participants not only
introduced their professional background but
also presented their main challenges in this
field of work. To mention but only a few: Eva
Grosser, who is active in regional politics with
“Europa im Blick” wondered how it could be
communicated more efficiently to the target
group that Europe is also present directly on
the ground. Ina Koopmann from the Friedrich

Ebert Foundation introduced a campaign that
the foundation is organizing for the upcoming
EU election: They will be co-operating with
social media influencers. Art Director Sam
Khebezi at Les Têtes de l’Art introduced how
his theater play “Europe on Trial” uses the
power of art to raise political interest among
marginalized groups that are usually hard to
reach. His main challenge concerns mapping
and connecting actions to ultimately scale
them up for pan-European purposes.
During the second stage, in which
participants
collected,
clustered,
and
prioritized16 challenges, five clusters were
identified. The highest priority was given to
mapping and connecting as there is so much
happening already. However, the existing
databases that inform about existing
initiatives are insufficient and partially
outdated. Usually, this is because it is a
bottom-up approach meaning that those who
come up with innovative ideas are provided
with a limited budget, which usually ends up
cutting short on its advertisement.
Participants agreed that developing the same
tools in different organizations should be
prevented. One way to counteract this
challenge is by joining forces and creating a
stronger network of players in this field.
Consequently, the joint know-how and
methods could be used more efficiently. This
objective was highlighted as a top priority.
Another suggestion was to map all actions
towards the upcoming European elections for
Each participant could give a point to those aspects
that he or she felt were most urgent.
16

the same reasons in order to know what is
already available and what is still needed.
Such mapping should happen simultaneously
on the national as well as European level.

of political educators to defend EU policies,
which is why this was given the largest
priority within the cluster. The question
whether
any
opinion
is
welcomed
immediately followed the list of priorities. A
last aspect that was raised within the
narrative cluster was “Europe 2.0” referring
to the peace that the European project has
experienced so far. In other words, peace is
no longer perceived as an achievement but as
normality. Here, participants agreed that it is
important to emphasize that peace is bound
to the EU, though questioned how this could
be transferred most efficiently. The last
cluster touched upon finances. Briefly, the
discussion led towards the need for more
specific funds and programs for European
Citizenship Education, including both formal
as well as informal education. In many cases,
recommendations were derived from all the
above-mentioned challenges. In fact, the
questions that were posed throughout the
various clusters could be turned into
requests.

The second cluster dealt with the subject
“Inclusion, EU for ALL and Everywhere”. The
leading question was how “non-elite” groups
could get more involved in European
Education? Suggestions such as including EU
debates in the family sphere since prejudices
towards the EU can be broken down with the
help of discussions were made here.
Furthermore, strengthening EU involvement
in marginalized regions could be a step
forward. Moreover, it was suggested to offer
programs, which are funded and/or initiated
by the EU to everyone and not only to likeminded groups (just like it happens to be the
case with the Erasmus exchange program as
it predominantly targets students from
higher education).
The third cluster dealt with new formats by
using digital platforms. Some participants
suggested that the European idea had to be
transported within digital platforms. The
question arose how to link theoretical
knowledge with attractive and lively
measures for young people? One suggestion
was a central house for citizens to participate
and get involved.
The fourth cluster covered narratives. What
is the narrative that political educators want
to tell? Particularly Eddy Habben Jansen from
ProDemos emphasized at this point that
teaching about the EU is different to
promoting EU policies let alone supporting
everything the European Commission does. It
is important that a good balance between
empowering citizens and knowledge about
the EU (vs. advertising the EU) is provided.
Most participants agreed that it is not the role

During the second open space round, the
attending participants designed a joint SWOT
analysis. Threats included propaganda and
indoctrination instead of the actual teaching.
Educational actors are, as the term implies,
educators and not promoters. Their main
responsibility should ideally stimulate critical
25

thinking. Some political educators also felt as
if they were moving backwards with their
narratives: as if they had to explain things
from scratch, which a few years ago seemed
to have been clearer than today. A problem
with teaching about the EU is usually its
theoretical notion. It is difficult to portray the
EU as an active, lively and interesting
experience for the students.

Finally, one of the strengths included the
ability to demonstrate the connection
between Europe and the regions. Based on
the thorough analysis, recommendations
were collected, including the need to specify
the financing of programs about citizenship
education. Youth clubs, workplaces, state-run
companies, as well as older people should be
more involved in turning the EU into a more
inclusive project.

Weaknesses include that some participants
felt that their work was dependent on
voluntary workers as well as the
sustainability – both due to the lack of money.
A further threat, as touched upon earlier, is
that the „hard to reach“ groups remain hard
to reach due to the lengthy bureaucratic
process when applying for funding as well as
the lack of human resources.

To conclude, it was noticeable that at this
session there were exclusively practitioners
from Western European Member States. In
these countries, there are numerous NGOs as
well as federal initiatives in the field of civic
education. In addition, they are part of the
relatively rich countries. One could wonder to
which extent their socio-economical and
socio-cultural background influenced the
results.

Opportunities, based on the clusters defined
earlier, are to co-create concepts together
with the target group. To avoid the “dull”
notion about the EU, the narrative could be
transformed into storytelling. Opportunities
in co-creational work could also involve other
key players and multipliers.
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Open Space Session 6

What do we mean when we talk about European Education?
Marko Kovačić, Institute for Social Research in Zagreb | Stravos Moutsios, Aarhus
University
This session held by far the most abstract
title. The reason for the broad framing was
the need for discussion among various
stakeholders, both referring to their national
as well as professional background. Focusing
on the meaning behind “European Education”
a fundamental distinction was made: on the
one hand, there is education that is related to
the EU, and, on the other hand, there is a
particular educational tradition that is rooted
in the history of the continent.

With regard to the EU, education was
discussed in three terms: First, there is
education about the EU, which can be found
in the school curricula of the Member States.
Here, the need to expand knowledge on the
EU institutions was underlined by the
participants, so that students understand
better how the EU works. The EU mobility
programs in schools and universities (e.g.
Comenius, Grundvig and Erasmus) have
certainly contributed to create a generation
that is knowledgeable about the EU but
school curricula address the general student
population and therefore, they are important
in this regard. Secondly, there is education

policy, which is designed by the EU. Since the
early times of the European Economic
Community, the EU has been making policies
mainly on vocational education through
provisions and ministerial initiatives. Later
on, the European Community developed its
major educational programs and actions in
order to promote mobility and cooperation
between students and institutions. From the
Maastricht
Treaty
(1992)
onwards,
educational programs promoting a ‘European
dimension in education’ proliferated. Since
2000 (at the Lisbon summit), the EU has
decided to apply a comprehensive policy that
was called ‘Europe of knowledge’. It has been
comprised of the ‘European Area of Research
and Innovation’ and the ‘European area of
education and training’, which in turn include
the ‘European Area of Lifelong Learning’ and
‘European Higher Education Area’.
The latter has also been called the Bologna
Process, which although as a policy initiative
encompasses the entire continent, it has been
actively led by the European Commission.
The European Commission has connected the
Process and the European Higher Education
Area with the EU’s modernization agenda of
universities with the aim of establishing a
competitive knowledge economy. This last
aim constitutes the third aspect of the
relationship between the EU and education,
which was discussed in the session, namely
the Union’s policy to utilize education
systems in order to enhance its economic
performance in the world. To conclude, the
main elements of this policy have been: the
promotion of technological and scientific

innovation; the production of applied
knowledge through externally funded
research programs; the increase of
curriculum areas required by the economy
(i.e. mathematics, science, technology, ICT
and entrepreneurial skills); the monitoring of
the performances of students, teachers and
educational establishment; the involvement
of private funding in educational provision;
and the enhancement of recurrent, formal
and non-formal, training as a condition for
employability.

critical aptitude. It was related to the
democratic movements that spread in the
continent from the 18th century on.
According to Stavros Moutsios, independent
learning through discovery of knowledge
within a democratic school community
became the main aim of pedagogic
movements thereafter.
In this context, the idea of academic freedom
arose as an inextricable feature of the
university where ideas could be freely
debated and disputed. The main remark that
was made in the session with regard to this
tradition of European Education was that it
has been largely displaced by the overemphasis given by the EU institutions and its
Member States to the economic function of
education – a state of affairs that was deemed
to be at the heart of the current crisis of
European integration. It was suggested that
the EU, as transnational formation and as
individual governments, should draw on this
important tradition, which has different
names in different countries (e.g. paideia in
Greece, Bildung in Germany, culture
générale in France, liberal education in
England, or dannelse in Scandinavia) but
shares the principles necessary to create a
democratic European identity among the
young generations.

The main point made in the session with
regard to these priorities of the EU’s
education policy was that it has
overemphasized the economy and it has been
over-directed by human capital theory, thus
neglecting the substantial role of education in
the socialization of the young generations.
Stavros Moutsios emphasized throughout the
discussion that Europe has its own special
tradition in education, which has been
formed throughout the centuries. Its roots go
back to Ancient Greece, where education was
established in contrast to mere training, and
independent of practical goals. Active seeking
of knowledge and the truth, logical
argumentation, political participation and the
belief in everybody’s potential for selfdevelopment throughout one’s life are some
of the main attributes of Ancient Greek
education, which were to be bequeathed to
European
Modernity.
Thus,
modern
education in Europe emerged as an
institution whose primary role should be the
promotion of reasoning, scientific inquiry and
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Fishbowl
For this part solely the most important outcomes of the discussion are highlighted with
reference to the person suggesting them. The results are not in chronological order that the
discussion took place. Instead, the results are clustered depending on the topics and then
ranked by level of importance17. The entire transcript of the fishbowl can be found in the
appendix starting on page 50.
1. An integrated approach
The discussion started off with Sigrid Steininger’s suggestion that European Education
should be integrated in citizenship education, as she does not believe in the division of
citizenship education. There are certain dangers that teachers lose the possibilities in
teaching when looked at the different levels of citizenship separately: First, there is the
danger that teachers do their lessons in European citizenship education, tick the box and
then simply move over to national or global citizenship education. From her viewpoint,
citizenship should be portrayed as an integrated part of the democratic system, including
the regional, national, European and global level. Most important is the interdependency
and the links between these different levels in order to guarantee the context.
Beyond that Sigrid Steininger also stressed that for the concern of citizenship education it
needs to be looked at as a whole. Not only the European elections are of concern but also
the local and national ones, hence it all falls under one bigger picture. This is the reason
why she argues that differences in citizenship education should not be created but more
thought of in relation and dependency for a democratic society. Eddy Habben Jansen agreed
since European citizenship is nothing different than other types of citizenship. Europe is
part of this political democratic system. The approach at ProDemos, which Eddy Habben
Jansen is the executive director of, entails a practical one. The Dutch organization looks at
textbooks and companies that provide teaching materials to see where elements of Europe
are missing. They check in which parts of the programs should a link to the European
decision-making level. During such scans, it should be impossible to not talk about the
European Union, as it is an integrated part of society and thus interconnected. However,
Eddy Habben Jansen argues that we tend to forget this interconnection. Also because our
historical scope tends to be narrow at times, which leads to a lack for the European
dimension. Herewith, the argumentation concluded that using such an approach zero hours
of lessons on the EU would theoretically be needed because it is fully integrated in the
whole curriculum.
Bryony Hoskins argues that compulsory European elements need to be demanded in all
curricula across the Member States. She agrees that a core European curriculum that is
compulsory to all EU member states is not necessarily needed. Instead it needs to be
guaranteed that there are various levels of citizenship that students at school have to deal
17

As “important” were considered those topics that gave rise to the most heated discussion during the fishbowl.

with before graduating. Only this way the development of a European consciousness can be
guaranteed. If Europe wants to stand together, Europe needs to be defined and seen as a
common commitment for all EU member states. There must be a general understanding
and commitment to European values. Therefore, the proposal should include a demand for
compulsory European elements instead of a European curriculum.
Tit Neubauer, on the other hand, believes that this is regrettably not possible in the current
situation because the Member States are very reluctant to give any more power or
responsibilities in the field of education to the European Commission. Although he does not
agree to the current approach it is nonetheless the reality we are facing. It is not an issue of
EU citizenship education; instead it is an issue of the power struggle between the Member
States and the European Commission. Member States do not want to give away their
sovereignty to the European Commission since educational policy is still a competency of
the Member States.
2. How European Education is tackled on a national level
What Laszlo Kovats, managing partner at EUROSOC#DIGITAL, perceived as a problem was
that there is no equivalent of the European dimension in the national civic education
system – at least as far as the German educational system is concerned. The European
dimension is hardly represented at all. Plus, there is hardly time to properly go into the
details. He illustrated the example of Hamburg where in the whole secondary education
course the European Union is covered for just two hours. Meaning that in the whole
secondary curriculum of eight to nine years of formal education the European dimension is
hardly portrayed. And if it is there, it is very fact based. The burning question he posed
entailed: What approaches and perspectives are there at schools in the other EU member
states to integrate Europe into the formal civic education system? How could we make the
EU become more prominent?
Although the curriculum in Slovenia differs to the German, Tit Neubauer agreed that the
European dimension is still lacking. Although in the curriculum classical information18 on
the EU is provided, students do not have basic knowledge on the EU. In other words, it
doesn’t only matter to check whether there is EU content in the curriculum but in which
manner it is provided to the students and how many hours. Besides, different member
states deal with this issue on different levels: Whilst in some member states one faces the
issue whether there is content on European citizenship education in the curriculum, in
other member states one deals with the quality of the content – also implying the teacher
training and the equipment of the schools.
At this point, Orazio Giancola tried to direct the discussion towards a more general theme
by posing the basic question of what is known about European curricula in single Member
States. In Italy, for example, there are extreme differences between the North and the South.
Also, in vocational schools there is no program for citizenship education. Hence, it seems as
18

Including the knowledge transfer on the EU institutions.

30

if more research is needed. For now, recommendations are only provided on a European
level, using a top-down approach, whilst more information of current situation from the
individual member states is needed.
Orazio Giancola believes that considering the sovereignty of the member states, research at
the country and local level is crucial as it is the base for constructing a European
curriculum. An approach is useful where one looks at the needs, differences and similarities
within Member States. By using this as a starting point, in the next step a common
European curriculum could be created. Eddy Habben Jansen, however, wondered whether
education policies are needed on a European level. Alternatively, he advises to not wait for
the day in the far future when all Member States come to an agreement on a common
European education policy. Instead the approach should be bottom-up starting in the
concerned organization or school by teaching about Europe and the European Union.
Realistically, an agreement with all Member States will not be reached on a common
European curriculum. Still, according to Eddy Habben Jansen, it should not stop the
advocates from just doing their job.
3. Critical approach needed
An interesting aspect that was raised was “European propaganda” as Eddy Habben Jansen
referred to it: When it comes to teaching about Europe in the non-formal educational sector
one of the dangers tends to be EU propaganda meaning that only certain EU policies are
promoted. When the narrative shifts to the European level, there is the tendency that one
starts praising it by saying “Europe is good for you […] Europe is a great idea […] Europe
has done all kinds of great things for you […] your roaming of your cell phones […] we took
away the borders. Single currency, etc.” However, this narrative is not used when talking
about national or local politics. In national or local politics citizens are used to framing
politics and citizenship in the sense that there are different positions, opinions and political
groups. There are discussions and democratic processes leading to certain conclusions. On
a national and local level it would be rather unusual to say “your national government is
doing great things for you because they are building roads […]”. However, sometimes the
rhetoric on European citizenship sounds like it and then people get suspicious.
Continuing this line of thought, when one reads the official brochures of the European
Union, it sounds as if all EU citizens live in a perfect world. What Eddy Habben Jansen
would prefer instead is a more open, honest and critical approach creating a realistic
balance between the pros and cons of the EU. If official sources have chosen to let their
citizens believe that everything is impeccable then as a counterweight people start being
more critical. Apart from that, Eddy Habben Jansen says that the material provided by the
European Commission is not critical and essential information is left out that would allow
for critical observation on what is happening. Instead, a true and realistic dialogue should
be facilitated, which is the responsibility of civic education. Certainly, the framing should
also not be the other way around: too negative in terms of crises. The right balance is
needed here.
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4. Encouraging a dialogue between politicians and students
For EU policy makers to become more relatable, Lea Rausch suggested that it should
become mandatory for them to go to schools in order to enter a direct dialogue with the
students. This way, they would get more involved and could possibly counterbalance the
negative reputation of the EU being more than just the “untouchable bureaucratic monster”
that sits in Brussels. In this case, policy makers would not only complete the European
dimension but also teachers, who are already filled up with work, would not be assigned
with additional work. Hence, the issue on Europe would be outsourced to a group that can
relate to it best and provide a practical, direct viewpoint. However, some found this also
manipulating since policy makers also imply their ideologies. According to Bryony Hoskins,
more methods are needed to engage with students. Although participatory approach is one
effective method, the other method that would be needed involves the transfer of
knowledge. Tit Neubauer, on the other hand, was rather skeptical whether the approach
that Lea Rausch initially suggested would be effective since policy makers are no experts in
education, let alone in citizenship education. To be elected into any party, a pedagogical
background is not needed questioning the capability of policy makers entering the
classroom.
5. Reaching Various Groups
At an early stage of the fishbowl, Sigrid Steininger posed the question whether civic
education trainers should only be concerned with younger groups. This question emerged
various times throughout the discussion. Looking at the generally low voter the answer is
certainly yes and solutions should be found for the society as a whole, according to Sigrid
Steininger. Though, first it needs to be distinguished between the different groups in society
in order to reach them accordingly. This depends on the demographics, including age,
educational level, professional background, income, region and so forth. Since there is no
“one-size-fits-all” approach, diverse groups need to be targeted differently whilst
maintaining the overarching idea in mind.
Particularly focusing on those with a vocational schooling background, the consensus was
reached that citizenship education is needed there as well. However, a more strategic
approach is needed. In case, (European) citizenship education gets taught in vocational
schools, the content is rather general, which makes it for students less interesting because
they do not understand why it should be important to them. It is important that the didactic
approaches go hand in hand with the students’ interests, respectively their prospective
professional background. This is why Bryony Hoskins suggested that Europe could be
taught by illustrating workers’ rights and what role the EU plays in this.
Discussing also the issue of students in basic education, the problem that Tit Neubauer saw
was that there is no systemic approach for this group either. In the case of Slovenia, socalled cultural days are provided for students to spend in museums or in the EU house in
Ljubljana. However, it is up to the teacher to take the students there. Although it may seem
easy to do such field trips when living in one of the bigger cities, it is challenging for those
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living in rural areas. Usually it is the urban schools that make use of the cultural days - a
group that tends to be convinced already of the benefits of a European Union whilst those
living in the outskirts need to be given adequate attention, too. To sum up, a more systemic
approach is needed to gather these practices and suggestions providing an equal level of
education and opportunity for all students regardless of their level of education or their
geographical background.
6. Sustainable Solutions needed
Sigird Steininger underlined that on certain occasions civic education trainers are asked for
short-term solutions, such as during the election phase. Civic education trainers are under
pressure to provide a campaign, material, etc. in order to help raise a higher voter turnout.
In such cases, Sigrid Steininger criticizes the focus on such short-term solutions facing the
danger to not see the bigger picture.
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Conclusion
Reorganization of European Education in schools
During the launch event of the Teach#EU series, participants noted that too little is being done by the
EU Member States to promote European Education. Major barriers identified were lengthy modification
processes and that the EU has no legislative powers in education policy. This will not change for the
time being, or at least only gradually.
Given these barriers, one possible starting point for educating and informing citizens about the EU
under these conditions is to focus on extracurricular education.
Integration of non-formal educational services into the everyday school setting
Since extra-curricular actors can operate relatively independently of curricula, they are able to bring the
EU issue to schools despite the lack of EU-wide curricula. One of their main challenges, however, is
winning school over. Contact with schools to offer educational services can often only be established
with considerable effort. According to the participants, stronger support from the EU and the state
governments could help. It would help foster the integration of out-of-school educational actors into
educational systems.
Future field of action for Teach#EU
From this point, we would like to continue by hosting follow-up conferences. Improving young people’s
access to extracurricular educational actors requires that not only schools but also state actors at the
EU and national level remain informed about developments in European Education. Usually, civil
society develops innovative methods and contents in the field of European Education.
One of the strengths of informal educators in this field lies in its diversity. However, this varied
provision is also becoming confusing. Interested parties in Germany and throughout Europe often find
it difficult to obtain a systematic overview of programs. This also complicates synergies between the
educational actors.
Conferences that bring together all actors in this field, both government and civil society, can facilitate
the spread of information. Attendees can then recognize the added value of extra-curricular educational
offerings, and how they can provide a valuable supplement to national curricula.
With a follow-up event under the theme Teach#EU we would like to create a space that bundles and
presents the innovative power of extracurricular educational actors and leads to increased visibility visà-vis (supra-)governmental actors. From our current perspective, this bottom-up approach seems to be
the more effective way to further promote and develop the field of European Education.
Furthermore, follow-up conferences will be accompanied by a virtual platform, which will establish a
generally accessible and continuously updated online portal for informal European Education.
Cooperation, openness and transparency should be the core components of this platform. Continuing to
seek dialogue in European Education and pursuing it institutionally is crucial for the future of Europe.
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Testimonials
Rodrigo Ballester – European Commission
„Teaching European Education is one of the most
pertinent topics that one could put on the agenda
now [...] And the organizers behind Teach#EU ask
very good questions: What do we understand by
teaching Europe? [Does it only entail] teaching
about the European Union? [...] Do we live in a house
where we know our neighbors [...]? These are the
questions that are going to define my view for the
next ten years of European Integration or
Disintegration [...] “

Prof. Dr. Kirsi Tirri – University of Helsinki
„I have enjoyed this conference so much [...]
people from different European countries are
sharing their views and knowledge. [...] I’m a
scholar [...] and I met so many people from
other disciplines who are involved [in] the
policy and politics of European Education [...]
[Also,] I loved the format[s]. The kick-off was
fantastic. It stimulated our brains and then the
open space – it was just a very good way to
arrange the conference. I am very happy! “

Christoph Müller-Hofstede – Federal Agency for Civic Education
„I found that this conference was very enlightening
because it redefined a theme that has played a
special role in civic education for years and many
routines have established themselves there. So many
people are for Europe, so many people love Europe.
We just have to explain it better and also allow
critical voices to be heard. I think this conference has
put all these routines to trial once again. [Also it] has
brought together very good international voices and,
above all, has dealt with practical issues in the
various sessions. In this respect, this conference has
made a great point and will hopefully be continued. “
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Prof. Dr. Orazio Giancola - Sapienza
University of Rome
„It was a good experience of exchanging
knowledge […] that was very enriching. The
closing moment was very significant because
our session group was rich, both on the content
and the emotional level. It was a great and
much needed experience! “
Ina Koopmann – Friedrich Ebert Foundation
„To me, the conference is really important because it
also serves as a network for exchanging views on what
is happening not only in Germany but also in other
European countries, to pass on European Education,
European awareness and values to young people and
to motivate them to take an interest in politics in
general and, of course, with regard to Europe [...] It is
most important that we manage to reach young
people long-term. What keeps us [...] as the [Friedrich
Ebert Foundation] busy is: how sustainable are we?
We go to a school where young people say "fantastic,
great". But are they really going to the European
elections? I consider Teach#EU to be a very important
initiative [...] and I hope that we all continue on behalf
of this network. Thank you for this initiative.“
Wolfgang Balint - Union of European
Federalists
„The conference as a whole is fantastic
because it brings together so many European
players from the field of education [...] It
challenges us to think about European
Education beyond our own disciplines and
regional perspectives. It is important because
we are actually in a crisis situation and we
have to see how we should communicate this
topic more effectively - not in terms of
"Hooray Europe" but in a critical yet still proEuropean way. I hope we can make a
continuation of Teach#EU [...] because this
initial spark should ideally turn into a lasting
process [...] “
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Regine Wehner – Robert Bosch Foundation
„I found it very interesting what kind of discussions we had
in the sessions. It turned out that many people got stuck on
the fundamental question of what European Education [...]
is and that there is actually no consensus on it. One
wonders what provides the best leverage would be to
tackle this issue: [...] whether it is history or democratic
traditions and so on. This is somehow all still so vague for
all of us [...] And this is perhaps a bit symbolic of the fact
that the debate [...] is still at the very beginning. The
question is also [...] what do we want to achieve with
European Education. Would we also risk people being
Eurosceptical but [...] on the basis of a higher qualitative
level of information? “

Dr. Grzegorz Nocko – Hertie Foundation
„In our session, we had very good discussions. [One of
the] participant[s] said that she goes with more
questions than she had at the beginning. To me, this is
a sign for the necessity of this topic, which can’t be
answered within two days […] but is a great and much
needed start. “

Tit Neubauer: Ministry of Education, Science and Sport
"What I found most pleasing about the [Teach#EU]
conference is that, not only did it involve expert
speakers and presenters, but also a very informed set
of participants. This was a very welcom[ing] approach,
which resulted in very targeted discussions between
everyone involved, avoiding the usual necessity to
introduce and present the basic and general
information on the topic. Consequently, every
discussion, be it formal or non-formal, commenced as a
continuation of a previous discussion in a different
international setting, which by no means is an easy
achievement for a conference that had been organized
for the first time. The organizers made sure that all the
relevant institutions, around Europe, which have
dedicated themselves to the topic were present. All in
all, a great experience that will hopefully be repeated
soon."

38

Péter Balázs – Central European University
„Education is very important [because] there is an outreach
of transmitting information to people, which may influence
their political attitudes [...] Public opinion is for the moment
deeply divided. In Europe, there are pro-Europeans and
anti-Europeans. We need pro-Europeans at the next
European Parliament elections in order to strengthen
democracy and to marginalize as much as possible the antiEuropean forces. “
Ingrid Fichter - The Ministry of National Education
„[European Education] gives you the opportunity to involve
other topics, [such as] environment, refugees, etc., [which]
may attack the fundamental idea of Europe [...] the format is
great for two reasons: it gives all participants the opportunity
to engage [...] Also, I have the chance to meet other people and
strengthen my network [...] We are stronger with others than
on our own [...]At Teach#EU, we can work conceptually on this
topic and learn from one another.“
Bernd SaurGerman Association of Philologists
„In order to deepen our young people’s European
consciousness, basic knowledge about the EU must be
imparted into all schools of the member states.
Compulsory elements on Europe must therefore be
implemented in the school curricula.“

Benjamin Kurc - Institut français Sachsen-Anhalt
„[...] It is important to have a separate conference about
European Education because you can specifically deal with
these issues and exchange with others what you are struggling
with or what needs to be improved. It is an infinite subject and
there are so many ways to approach it [...] I need inputs. This is
why I am here [...] if the conference is a one-time occasion I
find it problematic because you come, you talk and then you go
home with valuable inputs and great contacts [...] but what
happens to the results?“
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Annex
1. Catalogue of Questions
The Teach#EU team defined this conference as a collectively guided inquiry. The themes of the
different open space sessions were pre-selected, which was initiated in the course of a
preparation phase that lead to an intensive face-to-face learning phase. The pre-selection phase
emphasizes the co-creation behind this conference. The following steps were included in this
collaborative process:
•

•
•

The Teach#EU team formulated different aspects on the main topic for the conference,
which resulted in a questionnaire that was sent to our international speakers from the
various disciplines.
Based on the set of questions, a proposal was written by our international speakers
representing their discipline and their EU member state.
After having gained an overview of all topic proposals, the Teach#EU team specified on
the various thematic inputs for the session by formulating the themes for all in all six
open space sessions.

The questions to base the proposal on were divided in three areas depending on the discipline
and are listed here:

1. Overarching - focus group: Politicians
-

-

-

In general, how is education organized in your country:
o Centrally?
o Decentrally (on federal level)?
To what extent is European Education an institutionalized component of the political
decision-making levels (e.g. ministries) in your country?
o Particularly with regard to its historical development with the milestones from
the ECSC to the EU, with the social and intergovernmental discussions and
interests, with its institutional and legal form achieved so far?
o What is the status quo? Which projects/developments are in the political
discussion?
o Which political framework conditions promote (have promoted) this process,
which ones are complicating its implementation?
How is European Education understood in your country:
o As an example of the implementation of fundamental democratic values such as
freedom, democratic constitution, rule of law, social market economy, solidarity
and coherence through the integration process?
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o As an example of practical implementation of a democratic constitution with
separation of powers and democratic institutions?
o As an example of overcoming a nationally-oriented, transnational consciousness
or as a pure alliance of economic and political power and other than that
nationally-oriented societies?
o With the opportunity, especially for young people, to participate in and get
involved in the European process?
o To convey the importance of the EU in a globalized world?
o As an interdisciplinary /multidisciplinary demonstration of European aspects in
the context of school education?
o As an encounter and exchange between people?
o As an instrument to acquire foreign language skills?
-

What are the main venues to target young people in your country on European
Education?
o In educational institutions at school?
o In out-of-school educational institutions?
o Is there a connection or interaction between the various venues? If so, how are
they organized?

2. Focus Group: Educational institutions at school
-

Which organisational framework conditions (incl. European Education) exist in your
country?
o Is there a direct transfer between education policy and schools or are there
intermediate levels (e.g. federal political administration, school offices)?
o In your view, how does this structure affect the requirements and
implementation of European Education?

-

What other framework conditions does (European) Education have in your country?
o Is the teaching of history, constitution and political discussion on European
integration a concrete component of the framework curricula and curricula for
the different grades?
o At what age does European school education begin?
o What are the different European educational contents for the different age
groups? Are democracy and the rule of law examplified by the European or
national system?
o Which didactic approaches / age-related formats for teaching European
Education have been developed?

-

To what extent do educational content and didactic approaches differ in relation to
different types of schools (general education, vocational, etc.)?
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-

-

-

o Is suitable teaching material available for European Education in all forms of
media mediation? Are the financial resources sufficient?
o Is the exchange between science, school education and extracurricular education
an organized part of European Education in your country?
Is the development of an understanding of political processes and the possibilities of
one's political commitment to the democratic European development process part of
European Education (e.g. through simulations, workshops, field trips, etc.)?
Is the discussion about possibilities of further developments in European policy beyond
the status quo part of European Education in older age groups (embedding the learning
objective "problem-solving thinking")?
Is there a transfer of knowledge between educational instititutions at school and out-ofschool educational institutions on the topic of European Education? Is there a European
exchange on European Education? What does it look like, which aspects are the main
topics?

3. Focus Group: Out-of-school educational institutions
-

-

-

-

-

What different forms of out-of-school education are there (civic education agencies,
such as Germany’s bpb and further organizations, foundations, other educational
institutions...)?
What are the effects on the provision of European Education?
o Different forms of educational institutions,
o the different financing arrangements of the educational institutions,
o the other different client conditions to the training providers (contractual
requirements...)
o What are the different European educational contents for the different age
groups? Are democracy and the rule of law conveyed by the European or
national constitution?
o Which didactic approaches / age-related formats for teaching European
Education have been developed?
Where and how do non-formal European educational actors reach their target groups
(both outside and in schools), what challenges need to be tackled?
What formats are developed by out-of-school educational institutions to provide
European Education?
o What role do traditional and new media play here?
What are the different European educational contents for the different age groups? Are
democracy and the rule of law conveyed by the European or national constitution?
Which didactic approaches / age-related formats have been developed to convey
European Education to out-of-school educational institutions, what are the main
focuses?
Is there an exchange for extra-curricular European Education within the individual EU
states? Is there a European exchange on European Education in non-formal education?
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4. Focus Group: Science and higher educational institution
-

-

How important is European Education at universities? In what form does it take place in
your country?
To what extent is "European Education" part of science in your country, including
aspects such as, "research", "educational topics", "format development", "didactics",
"pedagogy".
What about the funding for European Education in science?
What about the exchange between science / research and European Education at school
/ out-of-school educational institutions?
Do scientists transfer transfer their knowledge on European Education EU-wide? What
does it look like, what aspects does it focus on in particular?

44

2. Declaration of Consent

Declaration of Consent according to the GDPR for pictures taken during the TEACH#EU
CONFERENCE 21st/22nd September 2018

Please read the following declaration of consent carefully.
At the registration desk for the TEACH#EU CONFERENCE we will ask you for your signature to
express your consent with the wording below. If you do not approve please inform our staff at the
registration desk.

During the two-day Teach#EU Conference on the 21st and 22 September 2018, taking place in the
Investitionsbank des Landes Brandenburg Potsdam and in the Landtag Potsdam, pictures will be
taken by photographers hired by the organizer EUROSOC#DIGITAL gGmbH. I am aware that I might
be identifiable on these pictures.
Hereby I declare my consent that these pictures may be taken.
Furthermore, I consent that these pictures may be used for private and/ or commercial purposes.
This approval also counts for press publications and promotion measures - in print or digital form by
the photographers or third parties. My consent is not limited in time or place. Hereby, I also waive
any claim for injunction against the use of pictures including me.
I understand that I can revoke this consent at any point in time with immediate future effect via email (info@teach-eu.org) or letter to the lead organizer EUROSOC#DIGITAL gGmbH.
I am aware that EUROSOC#DIGITAL gGmbH cannot guarantee a complete deletion of published
pictures on the Internet, as for example other websites could have copied or edited them.
Furthermore, I understand that EUROSOC#DIGITAL gGmbH cannot be held responsible for the type
of use by third parties for example the download of pictures and their usage or their edit.
Through my signature at the conference registration desk, I declare my consent to all points
mentioned above.
We wish you an inspiring and joyful time at the conference!
The Teach#EU Team
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3. Reporting Template
Exemplarily, the reporting template including the results from the Open Space Session #2 is
shown below.
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Teach#EU Conference 2018 - Open Space Reporting Template

Please describe briefly which topics were discussed during the session and record the points emerging from the discussion.
Session #2: European Education as a task of national education policy
Session Presenter & Reporter: Ingrid Fichter
Complementary Session Reporter: Tit Neubauer
Additional session host: Luísa Ucha
Presentation of Experiences and Discussions:

1.

Which aspects of the topic
are addressed during the
discussion?

-

The connexion between formal and non-formal learning

-

- The complementarity aspects: theory and practice

-

The importance of participation for students and young people

-

The difficulty in Europe to deal with so many different education systems

-

That question: “moral or ethical” in citizenship education

-

The issue of fake news

-

How to deal with controversy?

-

Citizenship education / teaching EU: When does it start? What about the parents?

-

How to deal with emotions?

-

The lifelong learning aspects

-

Positive impact of mobility and the challenge to reach the one with no mobility opportunities

-

Building a positive speech about Europe / positive feeling

-

European values: past / future, how to talk about values without always talking about the past?

-

“European hours”: on hour/week supported by the EU

-

How to communicate with teachers?

-

Memory / History /Emotions

-

How should EU communicate to the society : the distance between the EU level and the local level

-

Gender education

TOOLS:
BETZAVTA is a Hebrew word and means “together”. The title of this method of learning democracy, which was developed by the Adam
Institute in Israel, makes up the programme and philosophical background at the same time. The Betzavta method includes a series of
workshops, each workshop containing an interactive task or activity, followed by a reflection session afterwards. The goal of the interactive
task is for people to delve into their natural patterns and behaviours, while the reflection session afterwards gives an opportunity to reflect on
that behaviour.
2.

What are the main points
made by the presenters?
(Think of: innovative ideas,
barriers, opportunities,
knowledge gaps, etc.)

http://www.mellemeducation.org/betzavta-method/
AKI It’s an evaluation and recovery tool for non-formal skills which young people develop during an experience of mobility with the aim of
scio-professional integration.
https://www.aki-mobility.org/fr/projet-aki-erasmus/
MAINS IDEAS:
-

Youth participation

-

Controversy and emotion

-

Lifelong learning

-

Positive speech

-

European hours support by Brussels
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3.
4.

Which contributions do the
participants give? What
were the relevant
questions?

5.

-

Most of young people doesn’t know how to participate

-

Young people thematic: human rights, sustainable development, health

-

Does the European idea change Europe?

-

Against EU and the permissive consensus : how to explain that EU doesn’t kill nation States?

-

Connecting EU teaching with other questions

-

Teacher and youth worker formation

-

Evaluation: values and evaluation….

-

Gender education

6 participants: 2 Germany / 1 France / 1 Slovenia / 1 Portugal / 1 Italy

6.

Which concrete
recommendations are made
to address or tackle the
challenges presented?

-

Communication at every level

-

Include this topic in schools program with active methods

-

Training for teachers , youth workers, social workers

7.
8.

Are there possibilities for
exchange of knowledge
between all participants?

9.

To be completed after
•

Good ideas for making adaptation more successful:
Reach the political level

•

Barriers towards progressing in this particular aspect of adaptation:
Be careful at the communication: “Teach#EU” should be presented like something with a new goal

•

Opportunities presented for progressing in this particular aspect of adaptation:
Reach the political level
More coordination between all actors in charge of this subject at the EU level

•

Sum up the session, with discussions and outcome, in 5 sentences:

•

Summarize the main takeaway points in 5 bullet points:
Participation
Emotions: pedagogy and methods to deal with
Communication
Mobility at every level
Link between formal and non-formal

•

Write down the most memorable quotes of the session (including who made them where possible):
Lifelong education
Political level
Training for professionals
Active method
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4. Fishbowl Transcript
Under the theme “(New) Perspectives on European Education” the fishbowl lasted 2.5 hours.
The participants were Louisa Slavkova as our moderator as well as five further panelists,
including Eddy Habben Jansen, Bryony Hoskins, Stavros Moutsios, Tit Neubauer, and Sigrid
Steininger, Two extra chairs were provided for the audience to directly engage in this modified
panel discussion.
[Start]
[…]
Louisa Slavkova: When it comes to the generational aspect (whether young people are more
pro-European and the older generations less): How do things look like in Austria that is
currently holding the presidency of the European Union? If the older generations really are
more Eurosceptic what do we do within the formal and the non-formal sector to actually deal
with that?
Sigrid Steininger: […] I am responsible for citizenship education in formal education. In
Austria, citizenship education is a cross-curricula topic, though not only. It is also a subject but
the department that I work at is mainly responsible for the cross-curricula subject. So the
knowledge about non-formal education is not my daily experience […] We - our department
and our partners - would like to see European Education being integrated in citizenship
education. We don’t think it is a good idea to divide citizenship education on a national level
from European citizenship education or global citizenship education. There are certain dangers
that come along with it: First, there is the danger that teachers do their lessons in European
citizenship education, tick the box and then we move over to Global citizenship education. The
most important thing in this whole play is the interdependency and the links. There is a certain
danger that we lose these possibilities in teaching when we divide CE in different levels […]
Then we have also the situation, as probably most of you, that on certain occasions we are
asked for short-term solutions, for example next year’s elections. So all of us here who are
working in this field are under pressure to do something – do a campaign, provide material, etc.
in order to get a higher voter turnout. But I think that when we concentrate only on those
short-term goals we are in danger to not see the whole picture. For the concern of citizenship
education to my mind must be citizenship education as a whole. It’s not only the European
elections that are to our concern but also the local or national ones so it all falls under one
bigger idea. Hence, we should not create differences in citizenship education here but think of
it more in relation and dependency for a democratic society […] Is it only schools? Should we
only be concerned about education of the younger groups or is it a problem throughout society.
I think, yes it is. We have a problem that the voter turnout is in general decreasing that’s why
one should try to find solutions for the whole society. This is why we should approach diverse
groups differently whilst still keeping the overarching idea in mind […] We are also aware that
formal education has very limited possibilities. One partner/field we have to work/focus on
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are the media because this can sometimes be our biggest problem. We can work hard but then
people have a look at the newspapers or TV and our work is challenged.
Louisa Slavkova: We’ve also discussed this in our open space session yesterday. We thought it
would be a good idea to have European TV channel.
Sigrid Steininger: Good idea […] like eurotopics […] but I am afraid that this is still a little bit
of an elite program. What I am talking about is really the responsibility of the media so maybe
we have to teach the journalists. To train them and make them responsible, make them clear.
And on the other hand dealing with media competences at schools or other fields of education
[…] Why not having an exercise at schools with newspapers and everything you think is
manipulating or wrong or a problematic framing. You address the journalists and say “well
listen, how you describe our group […] this is not what we think is ok“ […] not the information
but how to deal with the information.
Eddy Habben Jansen: When it comes to teaching about Europe in the non-formal educational
sector one of the dangers is that sometimes it tends to be EU propaganda or only promoting
certain EU policies, which is rather strange. I totally agree with Sigrid that European citizenship
is nothing different than other types of citizenship. Europe is part of our political system. It is
part of our democratic system. We have local, regional, national, European parliaments. It is all
part of the same system. You shouldn’t put in a box on a side spectrum. You should approach it
as an integrated part of our democratic system. And then it’s strange when you suddenly start
talking about one of these levels, especially the European level you start saying things like
“Europe is good for you. Europe is a great idea. Europe has done all kinds of great things for
you […] your roaming of your cell phones […] we took away the borders. Single currency, etc.”
[…] We don’t do this when we talk about our national politics or local politics […] then we are
used to framing politics and citizenship in the sense that there are different positions, different
opinions and there is different political groups and they have discussions and there are
democratic processes leading to certain conclusions. We would never […] say “your national
government is doing great things for you because they are building roads […]”. But sometimes
the rhetoric on European citizenship sounds like it and then people get suspicious. This sounds
so brilliant. So probably something is wrong […] When teachers start telling you that it’s all so
great you tend to become a critical citizen.
Laszlo Kovats: I fully agree with what you said [pointing at Eddy Habben Jansen and Sigrid
Steinigner] said. However, the problem that I see here is that there is no equivalent of the
European dimension of our national civic education system. For example, an average
curriculum in a German federal state [Hamburg was used as an example] in the whole
secondary education course, which is 8 to 9 years, the European Union is covered for two
hours. So, in the whole curriculum of 8 to 9 years of formal education the European dimension
is hardly portrayed. And if it is there, it is very fact based […] I would like to give the questions
back to you [pointing at Sigrid Steinigner]. What approaches/perspectives do you have on
integrating this into the normal civic education system in the school? How could we make the
EU become more prominent? I am not aware of the situation in Austria but I am aware of the
situation in Germany. And there the topic is hardly represented at all as I just described. And
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this gives extracurricular actors in citizenship education like us [EUROSOC#DIGITAL] hardly
any possibility to do it in another way because we don’t have a plan. For example, we go to
schools and do our interactive one-day workshops and only if we are very lucky we can do twoday workshops. There is hardly time to go really into the details, which we do normally as
extracurricular actors teaching civic education in schools. So are there any approaches how to
include the Europe dimension into the average civic educational system?
[Louisa Slavkova addressed Laslo Kovats’ question to Tit Neubauer]
Tit Neubauer: I regularly attend the council meetings in Brussels. I am more informed about
the discussions and standpoints that are presented there. Recently we had a lot of discussions
on what the role of education should or should not be in […] generally, facilitating European
values/identity and preserving the idea of Europe […] Perhaps to try to answer your question
[pointing at Laszlo Kovats]. What we saw when we were researching the curriculum in
Slovenia was that there is EU content. But […] this was perhaps an advantage of the so-called
new EU member states because in our awareness raising campaigns before becoming a formal
member of the European Union, the EU topics were raised quite a lot and that is then also
reflected in the curriculum on citizenship education. But [only] at the very basic level. And
what we see is that although in the curriculum you have this classic information about what the
EU institutions are and what the history of the integration of the European Union is […]
perhaps how the power is separated within the EU political system […] but then when you
start talking to professors at different faculties - especially in the field social science - where
the students are expected to know at least the very basics of it – they don’t. It doesn’t only
matter to check whether there is EU content in the curriculum but in which manner is it
provided to the students – how many hours. I think in different member states we are dealing
with this issue on different levels. Somewhere you would have the issue whether there is
content on European citizenship education in the curriculum or not. But what we are dealing
with right now is the quality of the content, the teacher training and the equipment of the
schools. Then of course the educational outcomes are bad and this is the result of why we even
have this conference […] because a change in the curriculum and mere knowledge transfer is
not enough. You first need to talk to policy makers to bring content into the curriculum, but
don’t over focus on it […].
Stavros Moutsios: In speaking about European education in this conference, I would like to
make a distinction between, on the one hand, education policy made by/for the European
Union, and, on the other, the educational tradition of Europe. The first definition of the term
indicates the fact that, in the last decades, education policy, in its major directions, has been
undertaken by the EU, namely it has been ‘transnationalised’. As similar phenomenon has
occurred around the world, through the actions of International Organisations (OECD, World
Bank, WTO, ASEAN, ADB, etc.). In the EU, this transnational education policy has been much
more pronounced, due to the Union’s high degree of economic and political integration. The
second definition refers to a specific tradition that goes back in history. In this regard, speaking
about European education would be equivalent to speaking, say, about European philosophy,
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European art, or the European nation-state, i.e. the term express a set of ideas or a certain kind
of institution created in this part of the world.
Sigrid Steininger: […] our challenges as you said [pointing at Tit Neubauer] are the teacher
trainings. Good committed teachers use literature to talk about Europe. [They] even use the
planning of a school trip in a neighboring country to raise issues such as citizenship, the EU or
Schengen in subjects like economics or geography. The curriculum is not the only field where
we have to integrate citizenship education. [Instead,] we also have to look into the actual
teaching.
Eddy Habben Jansen: Our approach is also very practical as we look at textbooks and
permission companies that provide teaching materials and scanning of all kinds of programs to
see where elements of Europe are missing and should have been. We check in which parts of
the programs there should be a link to European decision-making. During these kinds of scans
or in geography or topics of economy, because it is an integrated part of society, it should be
hardly impossible to not talk about the European Union because there are so many links.
However, we tend to forget and our scope is historically very narrow and we miss the
European dimension. But it is there! […] Then our final goal could be zero hours of lessons on
the EU because it is fully integrated in the whole curriculum.
Bryony Hoskins: […] there is pressure on schools to not make propaganda for the EU.
Teachers were very careful to present all sides of the argument even for debates to have a
person pro-European and [another one being a] euro[sceptic] […] always trying to prevent
propaganda and to show downsides along positive sides of the European Union. It has not been
a result of overselling the EU in schools. We have to be careful how we sell things. If you don’t
put two sides it is not always clear.
Louisa Slavkova: It is very interesting. If you put both arguments next to each other you show
that they have equal weight and that they are equally truthful, which public media struggles a
lot with these days.
Laszlo Kovats: When hearing this it is in a sharp contrast to what we see in our everyday work
when we go to schools. Teachers tell us they don’t go into the details because they don’t have
the time or resources or even textbooks to work with this. From my very personal perspective I
see the need to [create] more structur[e] to give teachers more freedom to take this topic on
board or not. This doesn’t only have to be European Education but citizenship education in
general. A big part of the German school system is the vocational school system […] to be
prepared for a job and the education for these topics is grim. Kids get out of school and they
don’t even know how to vote. Not nationally, not regionally and certainly not on a European
level. My demand for the schools would be to at least educate our kids on how to participate in
our system. Not which party to vote for or which ideology to follow but how to participate in
real terms. We are asked by 18 or 19 year olds: “What is the second vote for in the German
elections?” They don’t know what they are making their crosses for.
Bern Saur: I would like to come back to the questions of curricula in for example the 16 federal
states in Germany. There are great publications about the European Union for each age group.
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Then there are “Projekttage” where the older students can work on the topic of Europe.
Because there is such extreme diversity we should demand compulsory European elements.
Not a core European curriculum that is compulsory but to make sure that these elements were
dealt with […] 6-10 topics. If these topics are dealt with in primary school or in secondary
school that is up to the regional and national authorities. But we should define those topics that
each student [sh]ould have worked on […] before graduating to ensure the development of a
European consciousness. And to my lovely colleague from London: I would not call that
propaganda because you are leaving, which is bad enough for all of us and we regret that a lot.
But those who are member countries signed a treaty of being deliberately member countries
and there is a certain commitment. You can’t just say afterwards we forget about this and we
participate in that because there is a benefit for us. If we want to stand together and if we want
to define and see Europe as a common commitment for all of us, there must be a general
understanding and commitment to our values. Therefore, our proposal is a demand for
compulsory European elements.
Louisa Slavkova: The discussion about common values is very exciting because what I have
learned in our group yesterday is that this concept is so broad that there is no way to generally
define European values.
Tit Neubauer: I would be the first one to sign your proposal for compulsory elements but I
regularly attend the meetings of the European Commissioner on Education, culture and sport.
Unfortunately, I have to tell you that in the current situation you would never be able to get this
idea through because the Member States are very reluctant to give any more power or
responsibilities in the field of education to the European Commission […] I do not agree with
that but this is not an issue of education or EU citizenship this is an issue of the power struggle
between the Member States and the European Commission. We have these Member States that
say “No! We will not give any inch of power to the European Commission”. Educational policy is
still a competency of the Member States and I know it’s a grim presentation but this is the
current situation. On the one hand, you can talk about content and what we need […] on the
other hand, we need to have a political discussion of what we want the European Union to be
and if we want to make a step forward for common standards, even in the policy fields where
Member States are currently responsible.
Stavros Moutsios: […]The European Union has been promoting common standards, already
since the 1980s: mobility programmes, Maastricht Treaty, White Papers and Memoranda by
the Commission, European Higher Education Area, Lisbon Treaty, Lifelong Learning
Programme, etc. The main issue is what has been the direction to which these initiatives have
been driving national education systems. If you have a look at one of the EU’s key documents in
education, the White Paper Teaching and Learning: Towards the Learning Society, issued in
1995, the Commission proposed that ‘debates on educational principles’ have now come to an
end. What was needed in the dawn of the informational society, the policy document stressed,
was that education systems should serve the economic competiveness of the Union. Since then,
a flow of policies has been initiated, trying to align education across Europe to the commands
of the economy, with a pivotal initiative that of the Lisbon Strategy in 2000. Education since
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then has been subjugated to human capital theory, which poses that the main purpose of
learning is to form ‘human resources’ capable of enhancing the economic value of companies
and national economies. Now, how credible this theory has been, can be seen in Southern
Europe, most notably in Greece and Spain, whose degree-holding youth emigrated massively
over the last decade to find employment abroad, in fact, because of the Eurozone’s economic
policy in these countries. But, here, I want to make a different point. If you check out the
website of this conference, its rationale is that that ‘European integration’ is no longer
appealing amongst European peoples. This is true, despite the recent tendency for ‘cohesion’
amongst the Member States, prompted by the Brexit-chaos. The EU’s neoliberal economic
policy (especially of the Eurozone) has given rise to reactions (so-called Euroscepticism), in
which nationalistic forces have invested politically. At the same time, the EU’s overall agenda of
economic competitiveness and human capital policy, with all its emphasis on recurrent
assessments and performance comparisons, has contributed to the weakening of the school’s
pedagogic role in forming critical minds, a quality that is at the heart of European citizenship.
Eventually, I think, by displacing the ‘debates on educational principles’ and prioritizing
economic goals, the EU’s education policy itself has undermined what it pronouncedly pursued,
i.e. European citizenship, in its most fundamental sense.
Bryony Hoskins: […] I wanted to characterize the work during the European Commission
from 2001-2008. It isn’t so easy to say that it is just the EU pushing this topic towards the
Member States. It was the Member States that voted more towards rightwing, which pushed
the European Commission towards developing these policies. The UK with other countries with
similar perspectives was very much influencing the European debate on what should be
European Education and how to be coordinated. Some parts were not only disliked but also
even ignored and newer, smaller countries did not have a chance with their votes. After the
economic crisis this was bashed out.
Stavros Moutsios: The European Union is its Member States, organized in an asymmetrical
structure, meaning in unequal power relations. States have chosen to join the EU, consented to
the establishment and function of its institutions, and co-formulate policies through these
asymmetrical power relations.
Orazio Giancola: Until now our discussion is very high and we are on the sky of Europe. My
little provocation is to bring out discourses. What do we know about European curricula in
single Member States? In Italy, there are extreme differences between North and South and in
vocational schools there is no program for citizenship education […] We need to do more
research because we create a wonderful box on the European level (top-down) but we need to
have more details on the single nations so we prevent that they refrain from the idea. It is more
an invitation than a provocation that we need to look at the school level to open up the
discussion to the everyday-life level.
Sigrid Steininger: There are some studies about what is taught in schools. In the Austrian
case, I have to say I am not happy because the surveys try to cover many different topics and
then in the end you do not get a good picture. It is quite easy to answer a questionnaire about
Austria or citizenship education for primary and secondary school because there is more or
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less the same curriculum. But on the higher-level schools there are around 500 different
curricula for vocational schools, so how can you properly answer this survey? It also seems to
be very difficult to do long-term qualitative case studies that would actually answer these
questions. Sometimes also translations of curricula result in a loss or lack of information.
Orazio Giancola: Doing research at the country and local level is crucial because it is the base
for constructing a European curriculum. Starting from the needs, differences and similarities in
Member States and to see what would be the best way of creating a common curriculum.
Bernd Saur: We do not ask for a mile, we do not ask for a yard, we ask for an inch. If certain
countries are not able to give up an inch, in which we inform them in what huge and important
community their country is a member of, then we do have a basic problem! Here and in the
whole of Europe. If it is true, and I start doubting about it, that we have common values, then
we have to say and realize that 50 years ago it was not possible to write a common European
constitution. What is a constitution? A constitution is a summary of your basic values. France
and the Netherlands did not support it and elsewhere, too […] so it failed. If it’s true that we
have common European values today, let’s start that process again. It would be a process of 3-4
years and within the process we would not know where we would go. But in the process, we
could then realize what is and what is not a common value because not all Member States
agree. Then we would have another problem but at least we would discuss it realistically and
not beyond the clouds. So maybe the outcome is that we would all see that we do not have
common values. Another point: Only twice the Council of Europe has been mentioned and they
know a lot about the common values, such as human rights. [It] includes more than EU Member
States but also countries such as Russia and Turkey. When talking about values we should also
[talk] more about what this Council of Europe [does] [, which] not much is heard about […].
Eddy Habben Jansen: I have a little different opinion on common values and constitution. I
think a group of nations can share common values and without having a common constitution.
The constitution suggested that the EU was to become a super state and that was the issue and
not whether we have common values or not. That is the same for having a common education
policy and giving an inch or mile to where we are. It is a principal issue on what level you need
to have your education policies. Do we need to have our education policies to that extent on the
European level? My advice would be [to not] wait for the day in the far […] future [for an]
agreement among 28 […] or 14 Member States on common education policies. Start bottom-up
in your organizations, in your schools, teaching about Europe and the European Union, which is
part of our societies with or without having a common policy. Realistically, we will not reach an
agreement with the Member States on that and it should not stop us from just doing our job.
Esther von Böhmer: I am a teacher in Berlin and we have European issues in our curriculum
[…] actually quite a few. In Berlin there are 93 pages mentioning Europe. It is in the curriculum
but unfortunately it is true that many teachers do not really teach it. You [pointing at Orazio
Giancola] were talking about skies to bottom and I think that even that room reminds us of
that. We are sitting in a room for the representation of the people of […] Brandenburg.
Teaching is also about the idea that nothing works without our participation. Either passive
[by] just going to the elections or active [by] for example becoming a politician. I think this is
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very important and if you say that many students don’t know anything about the European
Union, we have to teach them about the institutions and so on. The little thing that should be
understood by any person living in this country is the knowledge that you can’t change
anything without participation.
Lea Rausch: I am a geologist and the reason why I am here is that we in science also have a
similar issue […], which is […] relatable. So, coming and seeing the two past days,
communicating, being relatable with policy makers, mainly going into schools, communicating
during elections […] maybe it would be an idea to make it mandatory for policy makers to go
into schools. In our project in Bucharest, we are a group of 15 interdisciplinary people; we
break down science for the public in order to have an effect. Our project is about the
biodiversity loss in the region […] and it would be very nice to have that with the European
Parliament […] to get people involved and make policy makers more relatable. We are talking
about the elite and it is difficult to relate to the elite. Why not make it mandatory for policy
makers to go into schools in election years to communicate and to get some insights […] I have
the feeling that teachers are already quite filled with what they have to do. The question of
implementation with regards to sharing these common values, why not get the people that are
actually making the decisions to the stand?
Bryony Hoskins: There are two methods that we now practice: participatory approach, and
knowledge transmission […]. [The] participatory approach […] is about the relationship with
people, negotiation [and] reconstructing the ideas. When it comes to knowledge transfer there
is another approach, which [can be] effective. You need the participatory approach but also the
knowledge transmission […] You can start with the participatory approach, working in groups,
decision-making and then you get to a certain point, where you have captured the relevance
and the interests of what the topic is. Then it is the point to do some knowledge transmission
and to change the methodology slightly. You can’t solve everything through participation.
Quantitative approach is great for going to vote, protests, forming an identity. But if you want
to teach knowledge you also need to have different approaches. It is a combination of methods
and how to use them together.
Louisa Slavkova: It is interesting that you say that because it seems as if on the research side
we know how to do it, although we don’t necessarily do them this way. But now we should talk
about what is it actually that we want to do when it comes to European Education?
Esther von Böhmer: Concerning material, when we talk about knowledge or the EU we are
very lucky as there is a lot exciting on the internet. You can find material on every inch of the
EU and use it in the classroom. I am a lucky person because here in Berlin I can just go to the
institutions and ask for the brochures and there are a lot of institution that offer programs that
send people into schools. It is very important to create this link of what really happens in the
classroom and what really happens outside. Concerning participation: it is just the beginning of
a feeling and then you have to learn also detailed knowledge. Sometimes if you are 15 and your
teacher wonderfully explains the EU […] [then] the following year you get taught how to be a
plumber and that is not really what you are interested in. When you ask about the EU in a
vocational school, the students don’t know anything about the EU, even if it is taught, but they
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might not be interested in it. At least that feeling to have an open mind rests because they know
that there is more than my Whatsapp group.
Bryony Hoskins: In the UK there is no citizenship education in vocational schools. It is very
problematic. However, for example talking about workers’ rights could be a possible topic to
talk about the EU.
Tit Neubauer: Although I think it is a good idea, I’ll be a bit cynical and not in favor of
[allowing] politicians to walk around in schools. Not because they are politicians but because
they are not experts in education, citizenship or even science. To be elected into any party you
just need to be [a] citizen – that’s it. The problem in Slovenia is that there is no systemic
approach to children in basic education but there are the so-called cultural days that you spend
in museums or in [the] EU house in Ljubljana. They start at very early age in a very practical
manner. However, again it is up to the teacher to take the kids there and its usually also easier
in a big city than in a rural area. This is also connected to how you deal with the ministries,
which are mostly located in the capital cities. What you also see all around is only a certain
aspect. Usually it is the urban progressive aspect and these people are already convinced and
enlightened. Of course there are also people that we would have to work with there but I would
say that people in other areas of the country or regions in the European Union should be
looked at too. We need more systemic approaches at least now at the Member State level to
gather these great practices and suggestions and find a systemic way on how to deliver that.
Our system is publicly based, so it is our responsibility and the ministry’s to provide an equal
level of education and opportunity for all children. This is what we should strive for.
Stavros Moutsios: You asked ‘what we want to do when it comes to European education’.
Earlier, I pointed out that European education should not be identified with the EU policy,
because it encompasses an entire tradition in educational thinking that goes well back in
history. Its roots are located in Ancient Greece, where the school emerged as well as the first
higher education forms under the Sophist movement in the 5th century BCE, which promoted
active seeking of knowledge, logical argumentation, participation in the democratic process,
and self-development. These roots were re-discovered in the Modern Era, especially in the
Enlightenment, leading to the emancipation of education from religion, and to its connection
with the major democratic wave that changed the face of the continent since the 18th century.
Most certainly, state and economic controls over education systems have always been the
dominant pattern across Europe. Nevertheless, this tradition of paideia, Bildung, culture
générale, or dannelse, that sees education as condition of democratic citizenship and selfdevelopment, is deeply ingrained in our history. It consists a valuable legacy of inspiration for
contemporary reforms. It is also important, because it contains knowledge and artistic
creations that allow the learner to acknowledge both the universality of the human condition
and the particularity of cultures. A good example would be the great European literature,
which contains works that although they were created in a particular national culture, they go
beyond it and encompass the human condition. This is utterly important, not only for the coexistence of the European nations under a common political entity, but also, especially
nowadays, for reflection on the responsibility of this entity on the conditions that displace
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people from other world regions and how they are treated in seeking refuge in Fortress
Europe.
Louisa Slavkova: What do we do in the non-formal sector?
Sigrid Steininger: What is probably a responsibility for all of us is to lobby for topics and
different issues, one has already been mentioned, which is the topic political framing. I observe
more and more that it doesn’t matter if it is in private talks or if it is in the media, framing the
narrative, everything is negative. We are told when we have to do an evaluation that you
should start with positive things, then improvements. However, when talking about the
European Union in Europe, the framing and the spin are negative. Sorry for criticizing the
organizers of the conference, but the leaflet starts with: We are in a crisis. Look at any website
or conference, it starts with a crisis and then it continues with the political framing. I had a look
this morning at the website of Elisabeth Wehling and break it down to single issues. She wrote
a book about refugee crisis and how the discussion is because of this political framing. Maybe
this could be an approach to start with observing the own language and education is
communication. Deliver knowledge and how to participate but communication is crucial. I
cannot say this for other languages but for German and Austrian-German, there is a lot of
improvement.
Eddy Habben Jansen: It is a lot about balance, as we were swinging from one side to the other
[…] in the last decade. Still, when you are reading the official brochures of the European Union,
we are all living in a perfect world. I think the answer would be to be more open, honest and
critical about us: Not only talking about negative things but there should be a balance there. It
is also a reaction […] if the official sources have chosen to let us believe that everything is
perfect then as a counterweight people start being more critical. Go to the information center
of the European Commission and read all the material that is in there. They are not critical on
the European political process and they leave out essential information that would allow you to
have critical observation on what’s happening. We should facilitate a true and realistic dialogue
on that, which would be my plea. I think that’s also a responsibility of civic education. Of
course, we should not only frame it in terms of crises but we should also not do it the other way
around either.
Louisa Slavkova: We talked about a lot of things, but we can’t really say in the end that the
European curriculum will look like this or that in an ideal world. This also makes it useful for
people like you that have a different background to have different ideas for your own work. I
liked about this conversation that there are a lot of optimists in the room. I just want us to get
reminded about the fact that, especially for us coming from the new Member States, that the
conversation about civic and European Education wasn’t a conversation [we had a] couple [of]
years ago. Maybe the crises got us to talk about what […] European Education [could] look like?
Have we done something wrong, Stravos? What did we do wrong in the years before it got
really nasty? Since we all know that education is all about the long-term, what are the new
perspectives or what could we do differently? Before we end, I would like each of you to tell
me: if you had the chance to talk to a person – politician or coworker – what advice would you
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give them if you know that this person would listen to you because you are an adviser? Would
it be framing things positively?
Sigrid Steininger: I would frame the intention to the fact that education is more than educate
for employability and I would talk to my minister.
Eddy Habben Jansen: I advise to invest more in exchange program to enable people from the
Netherlands to meet other European[s] and to learn what it means to be a European citizen.
Louisa Slavkova: How do you encourage people to go abroad who haven’t even been to the
Dutch capital?
Eddy Habben Jansen: There is no easy answer to that but we could at least facilitate it more.
Start with the teachers as for example we organize teacher trip[s] to Brussels to let them see
what happens there. It is the role of the teachers to encourage the pupils in their schools to
participate in exchange and I would guess that when a school is offering you with their help to
go on exchange to another country, most people would be happy to do so. I do not see any
resistance to do so. I would start talking to the national minister of education, because it all
starts within the Member States.
Bryony Hoskins: In the UK, we currently see a learning-process of what it did mean to be a
European Union citizen and I would speak to other ministries of education in other non-UK
countries to tell them: look, we have parents and grandparents who have lived through getting
disenfranchised and this could be used as a process of a portrayed learning experience […].
Tit Neubauer: I would be talking to my minister and I would say that it makes me sad and
angry that we are pressured to reduce discussing the topic of European citizenship and basic
values, such as democracy, equality, tolerance, non-discrimination. Because of this situation
values cannot be taught in class and cannot be practiced. For the ministry that means to either
find a way how to integrate more practical work in the formal education system or to create a
strong partnership with other stakeholders at the national or European level to work together
and to facilitate those values.
Hans-Peter Hubert: I was raised in a time that was about analysis, and Bob Marley said
“Check out the real situation”. I want to read [out]: We choose to go to the moon in this decade
and do the other things, not because they are easy, but because they are hard; because that goal
will serve to organize and measure the best of our energies and skills because that challenge is
one that we are willing to accept, one we are unwilling to postpone, and one we intend to win,
and the others, too. [By John F. Kennedy]
Louisa Slavkova: Thank you for this very interesting last input. I am very thankful for this
fishbowl discussion together with all the other “fishes” and I am looking forward to the report
making and to the next edition of the conference where we might be able to look at how
European Education looks within a single Member State. Thank you for joining us this morning.
[END]
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5. Evaluation Flyer

Evaluation of the Teach#EU Conference – DAY 1, 21st September 2018, ILB

1. Were you

▢ participant

▢ speaker/ session host

2. How satisfied were you with…

during the conference?

Very
Dissatisfied

Dissatisfied

Satisfied

Very
Satisfied

•

the communication prior to the conference?

▢

▢

▢

▢

•

the organization of the conference?

▢

▢

▢

▢

•

the venue in general (ILB)?

▢

▢

▢

▢

•

the venue (ILB) for the conference format
being Kick-Off and Open Space?

▢

▢

▢

▢

•

the catering throughout the 1st day?

▢

▢

▢

▢

•

the structure of the 1st day of the
conference

▢

▢

▢

▢

•

with the inputs of the speakers during the
Kick-Off (from 10:00 am until 11:30 am)?

▢

▢

▢

▢

•

the facilitator team?

▢

▢

▢

▢

3. Please name your favorite input during the Kick-Off on the 1st day (multiple boxes can be
ticked).
▢ The importance of European Education from an EU Perspective - current situation,
challenges, perspectives (Ballester, Rodrigo)
▢ European Education as a task of national education policy (Ucha, Luisa)
▢ Actors of European Education in a social and political environment shaped by anti-European
attitudes (Balázs, Péter)
▢ Including European Education in school and in the curriculum (Weis, Luc)
▢ Teaching common values for a European Citizenship (Tirri, Kirsi)

4. Please tell us why you liked this input / these inputs in particular.
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5. Which session(s) did you participate in the open space format (multiple boxes can be
ticked)?
▢ 1. The importance of European Education from an EU Perspective - current situation,
challenges, perspectives
▢ 2. European Education as a task of national education policy
▢ 3. Actors of European Education in a social and political environment shaped by antiEuropean attitudes
▢ 4. Including European Education in school and in the curriculum
▢ 5. Extracurricular Formats of European Education to promote European Consciousness and
European Citizenship
▢ 6. What do we mean when we talk about European Education?

6. Please name your favorite sessions in the open space format (multiple boxes can be
ticked).
▢ 1. The importance of European Education from an EU Perspective - current situation,
challenges, perspectives
▢ 2. European Education as a task of national education policy
▢ 3. Actors of European Education in a social and political environment shaped by antiEuropean attitudes
▢ 4. Including European Education in school and in the curriculum
▢ 5. Extracurricular Formats of European Education to promote European Consciousness and
European Citizenship
▢ 6. What do we mean when we talk about European Education?

7. Please tell us why you liked this session/ these sessions in the open space in particular.

8. Were you dissatisfied with a particular session in the open space? If yes, which one? And
why?
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9. How satisfied were you with the framework of the open space format?
Very Dissatisfied
▢

Dissatisfied
▢

Satisfied
▢

Very Satisfied
▢

10. How satisfied were you with the moderation by Zorana Simić?
Very Dissatisfied

Dissatisfied

Satisfied

Very Satisfied

▢

▢

▢

▢

11. Which topics and formats would you like for future events?

12. Please feel free to add any additional comments, ideas or questions you might have:

Thank you for your feedback!
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Evaluation of the Teach#EU Conference – DAY 2, 22st September 2018,
Landtag (Federal State Parliament Potsdam)
1. Were you

▢ participant

▢ speaker/ session host

2. How satisfied were you with…

during the conference?

Very
Dissatisfied

Dissatisfied

Satisfied

Very
Satisfied

•

the communication prior to the
conference?

▢

▢

▢

▢

•

the organization of the conference?

▢

▢

▢

▢

•

the venue in general (Federal State
Parliament Potsdam)?

▢

▢

▢

▢

•

the venue (Federal State Parliament
Potsdam) for the conference format being
Fishbowl?
the catering throughout the 2nd day?

▢

▢

▢

▢

▢

▢

▢

▢

•

the structure of the2nd day of the
conference

▢

▢

▢

▢

•

the discussion in the Fishbowl format?

▢

▢

▢

▢

•

the moderation of Zorana Simić?

▢

▢

▢

▢

•

the moderation of the Fishbowl presenter?

▢

▢

▢

▢

•

the facilitator team?

▢

▢

▢

▢

•

3. Which topics and formats would you like for future events?

4. Please feel free to add any additional comments, ideas or questions you might have:

Thank you for your feedback!
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